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The article explicates the significance of the use of educators’ practical
manuals for teaching English pronunciation and lexis at higher education. It proves
that manuals help to adapt the main information from the course books according to
the needs and abilities of future EFL teachers. It appears to be the fact that manuals
support and complement educators and their ways of teaching. It reveals that
cognitive, emotional and volitional abilities of every student with his individual
characteristics should be taken into account when choosing and organizing exer-
cises. It points out that teaching aids and manuals can be considered a remarkable
complement to the main literature of the compulsory English practical courses at the
Faculty of Foreign Languages of Uman State Pedagogical University. The article
also reveals possible types of lexical and pronunciation practice activities and tasks
at higher education. The analysis of the activities was conducted on the basis of
compulsory practical English courses at Faculty of Foreign Languages of Pavlo
Tychyna Uman State Pedagogical University. It depicts that most of the analysed
activities and tasks can be divided into groups due to the development of productive
(speaking and writing) and receptive (listening and reading) skills. It points out that
lexis and pronunciation are the main bases of any communication. The study claims
about the advantages and disadvantages of teaching manuals. It examines the most
commonly used tasks for teaching pronunciation and lexis. The article indicates that
there is the difficulty to differentiate between the exercises and tasks to study voca-
bulary and grammar. Nowadays, studying a word as only the unit or phrase is not
enough. The main goal of teaching lexis is an «internal study» of the meaning of
words, some set expressions and words combinations, which can be easily recalled
and quickly used without thinking of the necessity to make up new expressions or
sentences, while remembering all the grammatical rules in every sentence. Never-
theless, lexis does not comprise only the information on the use of the essential
vocabulary; the grammar aspects of language should be taken into account.
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It concludes that that an important advantage of most manuals is contextuali-
zation. The other area of manuals advantage is individual needs. Personalisation is
the other pro of manuals. All in all, manuals help to avoid the commonplace that
one book can fit all learners. The article also distinguishes some manuals’ pitfalls
for educators. First of all, all of the analysed manuals do not reflect the clear
learners achievements and progression. Yet, the educators are limited in time.

Key words: educators’” manuals, course books, teaching lexis and pronun-
ciation, productive skills, receptive skills, future EFL teachers.

Y cmammi poskpuBaemwvca BaxcauBicme Buxkopucmanna xHabuasvro-memo-
Oouunux nocibnukiB, pospobaenux Buxradavamu oaa Bubuenna anesilicokoi mobu y
3axkaadax Buwoi ocbimu. [ocaidxeno, uyo nocionuxu B6axcaromvca dodamkobBum
Oxcepeaom iHpopmayii ma O0onoBuennam 00 oOcHOBHOT aimepamypu; Bouu
BpaxobByroms nompebu ma 30ib6nocmi 3000yBauib Buwyoi ocbimu, a came MandymHix
yuumeniB ameaiiicekoi moBu. Ilpoanarisobano Buxkopucmanna moxaubux munib
Bnpab ma 3aB0anv oaa po3Bumky nabuuok eoBopinna, ayodirobanna. Anaais pisno-
munuux 3a60anv 6y.10 30ilicHeno Ha 06a3i 0cHOBHUX npakmuuHux Kypcib na a Kyao-
memi iHO3eMHUX MOB Ymancvkoeo depxabrozo nedazoeiunozo yHibepcumemy imeni
IlaBaa Tuuunu. BcmanobBaeno, wo disvwicms Bnpab moxna po3noodisumu Ha epynu
BionoBiono do po3bumxy npodykmubnux (cobopinna ma nucomo) ma peyenmubrux
ymins (ayoitoBannsa ma yumanna). JIoBedeno, ujo rexcuxa ma gonemuxa - ocnoba
0yov-akxoi xomynikayii. Y cmammi maxox BubBuaromuvca nepebazu ma HeooAiKu
Buxopucmanna HabuarbHo-memouuHUX nocibHUKIB; Hazor0uyembea, wo Bubuenna
Aexcuxu Bxarouae ne auuie SHAHHA npabuivrozo Bxubanna sexcuunozo 3anacy caib,
a il epamamuuni acnexmu MoBu maxox Bidieparoms BaxauBy poiv.

KatouoBi caro8a: nabuasvno-memoouuni nocibnuxu, HabuasvHi niopyunuku,
BuBuenna arexcuxu ma gponemuxu, npooykmubui Bminnsa, peyenmubui Bminna, mai
Ooym-ni Buumeni anesinicokoi Mobu.

Introduction. The dramatic changes that happen in all sectors of public life,
dictated by the demands of time, transform the main purpose and content of a
foreign language education - to provide the professional development of a compe-
titive specialist, able to solve the set tasks in a multilingual and multicultural world
society in a quick and creative way. Such conditions generally affect the complex
speaking skills of a student as a future EFL teacher.

A number of researchers have reported that the main aim to study a foreign
language at higher education is to satisfy students’ communicative needs, «to
develop ... the capacity for intercultural communication as an important means of
partnership interaction and the necessary mechanism in the dialogue of cultures»
(Redko, 2017, p.273). The realization of this aim can be implemented by basic
English textbooks and a set of extra communicative tasks and exercises developed by
educators for better understanding and mastering educational material in the process
of studying compulsory practical English courses at different stages of training.
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The teaching-learning experience comprises three crucial elements: the educa-
tor, the student and instructional materials. One of the widely spread and commonly
used instructional materials is the textbook or course book as the primary resource in
teaching and learning EFL. Researchers’ claim that the above instructional materials
can not be fully predisposed to new and challenging ‘foreign’ ideas, emanate from
the native English-speaking countries of Britain and North America (Crewe, 2011,
p. 12). Consequently, all these cause the necessity to design educator’s manuals as
the extra materials to teach EFL.

It is noteworthy that the system of tasks and exercises in the textbooks is
focused on the development of key competence of the future EFL teacher, presented
in the development of productive (speaking and writing) and receptive (listening
and reading) skills. A considerable amount of methodological literature gives various
ways and approaches to teach grammar, vocabulary, speaking, listening, reading,
and writing. However, in most cases the aforementioned array does not include
teaching pronunciation and lexis as the background of successful communication.

The other implication is also clear: educators and learners have been the focus
of a vast body of discussion on the subjects of teaching and learning English and
much less attention has been given to textbooks and manuals.

The aim of this study has therefore been to try and establish the main ways to
enhance the communicative skills in English at higher education (based on compul-
sory subjects in English at Pavlo Tychyna Uman State Pedagogical University); to
analyse the role of manuals in teaching pronunciation and lexis as the core elements
of communication. We synthesize educators’” own materials to teach pronunciation
and lexis; consider the main advantages and disadvantages to use manuals and other
educator-designed materials in class.

Methodology. Our study was exploratory and interpretative in nature. The
methodological approach taken in this research is a mixed methodology based on a
critical analysis of pedagogical and methodological sources on the study issue;
generalization the author’s first-hand experience of the exercises selection and their
usage for teaching English pronunciation and lexis; monographic method - to inter-
pret the results obtained in a coherent logical perspective.

We also placed the emphasis on a qualitative method. By employing qualita-
tive modes of enquiry, we attempt to illuminate the most effective exercises and acti-
vities for teaching English pronunciation and lexis at Faculty of Foreign Languages
of Pavlo Tychyna Uman State Pedagogical University (USPU), to analyse the role of
educators” manuals in teaching pronunciation and lexis.

Results and Discussion. Teaching pronunciation and lexis are considered to
be one of the most difficult but essential aspects in a foreign language to teach and
learn. It might be explained by the idea that if students” communication is not easy to
understand and they are not able to use lexis properly in their speech, their commu-
nication will be unsuccessful - it is «like throwing a ball at a moving target - difficult,
frustrating, and likely to fail» (Yoshida, 2016). One may say that the main goal in
teaching pronunciation and lexis is to express thoughts with good pronunciation.
Nevertheless, the problem is that researchers can not come to the agreement what the
good pronunciation and lexis (vocabulary) mean. The answer «to sound like a good

-61 -



, & lNopigHsnbHO-nedazoeiyHi cmyadii Ne 2 (38), 2019

native speaker» is not relevant, as there are so many varieties of English in the world.
We tend to think that it is impossible to achieve «ideal» pronunciation and learn all
possible English words, but we can teach students intelligible pronunciation and
communication - speaking in a way that most listeners can understand without too
much effort (Celce-Murcia, Brinton, & Goodwin, 2010; Yoshida, 2016).

Most of textbooks for teaching English as a foreign language propose set of
exercises for pronunciation and lexis. They are oriented on the accuracy as a part of
good pronunciation. Fluency is also important but it can not be only achieved by
saying one sound or a single word. It is crucial to teach pronunciation and lexis in
real world-speaking situations, in a real context. Educators” manuals can really help
to solve this problem where pronunciation and lexis are considered one of the core
subjects of teaching. The other fact is that various textbooks in English relate to more
general information, but the main idea of manuals is to adapt the crucial information
to the students’ needs and demands. It appears to be the fact that manuals support
and complement educators and their ways of teaching.

However, in teaching English as a foreign language, as well as other subjects,
it is difficult to find and choose a unified system of exercises, for all cases in edu-
cation and for developing productive and receptive skills of future teachers. In this
context, we consider it advisable to take into account «Common European Frame-
work of Reference for Languages: Learning, Teaching and Assessment» (Common
European Framework of Reference for Languages, 2002), which clearly outlines a
common basis for the development of language curricula, standard programs, exami-
nations, textbooks, etc. in Europe - person-oriented approach. Language users are
considered to be «social agents» or members of society who can perform a variety of
tasks (not necessarily related to the abilities and skills to speak) (Common European
Framework of Reference for Languages, 2002, p. 24). In such circumstances, when
choosing and organizing exercises and tasks in the methodological way, we should
take into account cognitive, emotional and volitional abilities of every student with
his individual characteristics.

Detailed examination of textbooks and activities for studying foreign langua-
ges by Redko (2017) showed that the qualitative and quantitative structure of exer-
cises at each level of foreign language proficiency depends on the complexity of the
language units and the difficulties of their acquisition, which can only be determined
in the process of experimental verification. In our opinion, teaching aids and manuals
can also be considered a significant part of teaching English; it is a remarkable
complement to the main literature of the compulsory English practical courses at the
Faculty of Foreign Languages (USPU).

Oxford dictionary gives the following meaning of «manual» - it is «a book
giving instructions or information» (Lexico. Oxford Dictionary, 2019). If we stretch
the notion of manuals for teaching English at higher education, we might also add
that it is the educator-prepared materials for teaching as part of textbook and lesson
package: authentic print materials (different articles and literary extracts, authentic
materials downloaded from the Internet; worksheets, quizzes and tests designed by
educators and downloaded from the Internet; activities developed to accompany
authentic and textbook materials, games rules).
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In view of all that has been mentioned so far, we will try to analyze the system
of exercises that influences the formation of key competence of future EFL teachers
and the effective way to teach lexis and pronunciation, on the example of the content
of educators’ manuals at Faculty of Foreign Languages (USPU).

We consider that the process of teaching pronunciation and lexis is stimulated
by three conditions: «someone to talk to, something to talk about, and a desire to
understand and make yourself understood» (Howatt, 2004, p. 210). All these con-
ditions may be implemented in the course in case of the activities and exercises are
devised in a real-life context. It draws students’ attention and their desire to talk that
is so important in teaching pronunciation and lexis.

It is apparent from the analysis of methodological literature that most of tasks
classifications take into account the gradual development of students” skills and
abilities. This fact is clearly demonstrated in textbooks focused on learning a foreign
language at secondary schools. We believe that such a sequence is difficult to note in
the textbooks and manuals for teaching English at higher education (we analyse
teaching aids and manuals at Faculty of Foreign Languages of USPU). This is explai-
ned by the specificities of teaching the main compulsory English practical disciplines
at each level of studying (Fig. 1) and students’ high level of English (this conclusion
was made on the analysis of students’ tests results at the end of each course).

: prany
M| 1% year of studying | 2"d year of studing
& * English Practice & * English Practice
IHO3EMHUX O Enghsh Grammar [HO3EMHUX O Enghsh Grammar
Mo * Practical Phonetics Mo * Practical Phonetics
| 39 year of studying | 4t year of studying
& * Practical Course of English & * Practical Course of English
IHO3EMHIAX IHO3EMHHX
MOB MOB
| |
prany

BRKYARTET

| Master's Degree (5% and 6t
& years)

wosemnx | ¢ Practical Course of English
MOB * Creative Writing

Figure 1. Compulsory Practical English Courses at Faculty of Foreign Languages of USPU

Nevertheless, the analysis of the curricula and English course books at Faculty
of Foreign Languages shows that a particular system of exercises has been developed
to form students’ specific language skills and abilities during all years of studying.
This system is also focused on mastering the educational material of such professio-
nal disciplines as: English practice, English grammar, practical phonetics (Fig. 1). The
analysis of educational and methodological researches has given the possibility
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to distinguish the main advantages of course books: time reduction for lesson
preparation; a visible, coherent programme; support; a convenient resource for lear-
ners; a convenient administrative tool; visually appealing, cultural artefacts; addi-
tional resources for both classroom use and self-access purposes (McGrath, 2013).
However, despite the current reach array of English course books and their great
advantages, the educators’ manuals are practically always used in teaching practice.
It is obvious that the advantages of the latter materials can be considered as dis-
advantages of the course books. All in all, we examine the most commonly used
tasks and ways to teach pronunciation and lexis presented in the manuals.

Communicative tasks and activities are prevalent in manuals of English
Practice and Practical Course of English (Bilenka & Kolomiiets (2019), Bondaruk
(2017), Brit, Halai & Kovalenko (2017), Slobodianyl & Postolenko (2016)). The main
target of all activities is mainly to enhance students” specific abilities, productive and
receptive skills. Thus, it is obvious that teaching lexis and pronunciation is the core of
most English disciples. Therefore, lexis and pronunciation are considered to be the
main bases of any communication.

It is necessary to emphasise that the exercises for the development of phonetic
skills (pronunciation) are significantly presented in the manual «Practical Phonetics»
(Galai & Kovalenko, 2017) for the first and second years of studying. Among the
wide variety of exercises, particular attention is paid to tasks focused on:

> Articulation gymnastics

(Practice proverbs and sayings:

1. Near an ear, a nearer ear, a near eerie ear;

2. Peter Piper picked a pick of pickled peppers,

A peck of pickled peppers Peter Piper picked.
If Peter Piper is a peck of pickled peppers,
Where's the Peck of Pickled Peppers Peter Piper picked.).

» Development of listening skills

(1. Listen carefully to the following conversational situations. Concentrate your
attention on the intonation of the replies ...).

» Formation of pronunciation skills

(1. Make up alternative questions using the following sentences ...;

2. Read the drill sentences according to the given models. Observe the difference in
meaning ...;

3. Listen carefully to the following sentences, repeat them ...).

So, apart from the fact that the course of practical phonetics is significant and
educators developed the manuals for pronunciation teaching at different levels of
mastering English, it gives only the basic background for real practicing in other
disciplines. Practical tasks and activities are also given in lessons of English Practice
(2nd year) and Practical Course of English (3¢ and 4th years) at Faculty of Foreign
Languages. We consider that the main specific feature of manuals for these discip-
lines is that most tasks and activities are presented in a real context; it helps to prac-
tice real situations and design the possible variants of conversation development.
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Such considerable attention to the students” phonetic skills development in the
first and second years is also brought about by the fact that the phonetic aspect of
communication in English causes some difficulties, as spelling principle of pronun-
ciation is dominated in this language. As a result, it requires more detailed study and
analysis in lessons at higher education.

An important component of English Practice and Practical Course of English
manuals are typical exercises for the development of lexical skills (teaching lexis) and
for mastering the lexical unit at three levels: 1) level of meaning, 2) level of form
(formation), 3) level of functions (areas of use) in the speech (Redko, 2017, p. 305-
306). Redko (2017) proposes the following types of exercises for mastering the lexical
units at different levels (p. 305-306):

— Exercises to present and use lexical units.

- Training exercises for developing receptive and productive skills:
a) differentiation, b) repetition (duplication), c) comparison, d) grouping, e) filling in,
e) choice using certain characteristics.

— Exercises to substitute units: a) to fill in the gaps, b) to replace, c) to supple-
ment.

— Exercises to make up the units: a) to make up sentences using particular
units, b) to «correct mistakes», c) to complete the communication, d) to fill in the
gaps, e) to use synonyms/antonyms of some words, f) to make up the dialogue/
monologue, etc. using the proposed expressions or words, g) to match sentences/
expressions to pictures, headings, etc.

— Exercises for transforming: a) to expand the sentence/expression, b) to make
the sentence/expression shorter, c) to paraphrase, d) to replace some parts of the
sentence/expression using the given parts, e) to change the content of the expression,
f) to transform: direct speech into indirect, other time reference of the sentence, g) to
transform a dialogue into a monologue, h) to transform the content of the text
according to the given instructions.

— Exercises to use lexis: a) to supplement, c) to fill in the gaps, d) to match,
e) to give answers to questions (p. 305-306).

This division of exercises and tasks for the vocabulary study is quite
convenient. Nevertheless, recent scientific and methodological reserches have indi-
cated that there is the difficulty to differentiate between the exercises and tasks to
study vocabulary and grammar. Scrivener (2017) indicates that teachers have
changed their attitude to teaching vocabulary. The researcher emphasizes that it is
better to use lexis (rather than the more familiar vocabulary) as it reflects a funda-
mental shift in understanding, attitude and approach (Scrivener, 2017, p. 185). When
we teach vocabulary, we mean only separate words and phrases without correlation
between sentences and coherent structure of communication.

The number of methodological literature, dictionaries, textbooks and grammar
manuals as well as other resources demand new attitudes to tasks and exercises for
learning English. The peculiar «explosion» of changes according to the importance of
learning lexis began with the publication of influential book «The Lexical Approach»
by Michael Lewis in 1993. It was focused on the weaknesses of doing much class-
room vocabulary work and the importance of learning lexis (Lewis, 1993).
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Nowadays, studying a word as only the unit (e.g. dog, table, teacher) or
phrase (compact disk, flight attendant, set off) is not enough. The main goal of
teaching lexis is an «internal study» of the meaning of words, some set expressions
and words combinations, which can be easily recalled and quickly used without
thinking of the necessity to make up new expressions or sentences, while remem-
bering all the grammatical rules in every sentence. In this case grammar should play
a cohesive role between phrases and collocations to express the precise and correct
meaning (proper ending of a verb, a noun, a pronoun; the use of tense form, and so
on). Word combinations, set expressions, some chunks and idioms consequently
occupy an intermediate zone between vocabulary and grammar in English
(Scrivener, 2017, p. 187) (Fig. 2).

Lexis
Vocabulary > < Grammar
Single words Formation of
and fixed two- / «Ready-made» new phrases and

three-word Collocations

combinations

chunks sentences

Figure 2. Correlation between vocabulary, lexis and grammar in modern English
(Scrivener, 2017, p. 187)

It is clear that an important step in learning any lexical unit is practice: word
recognition in a sentence, ability to use different forms of words in speech. In
general, all tasks and exercises for teaching lexis at the stage of practical use can be
divided into: 1) communicative tasks, discussions, dialogues using the learned lexe-
mes; 2) use of vocabulary in written tasks.

The following tasks can be a prime example of such exercises at Faculty of
Foreign Languages (USPU):

— match pictures to lexical units;

— match the nouns with corresponding adjectives;

—match the words on the right to the corresponding ones on the left
(collocations, opposites);

— use the prefixes or suffixes to build new words from given items;

- classify words into given groups or lists;

— use the given words to complete the sentences;

— fill in crosswords, grids, diagrams;

— fill in gaps and sentences;

— make up the crammed story with the given lexical items;

— memory games (Bilenka & Kolomiiets (2019), Bondaruk (2017), Postolenko &
Slobodianyk (2016)).
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Another feature of the exercises and tasks for teaching lexis in manuals for
English Practice and Practical Course of English is that most of them is closely related
to the tasks for the development of receptive skills (reading and listening). The
advantage of this combination is that students have the opportunity to study a lexem
in a real context and to analyze its use and meaning. These exercises can be classified
due to the route map of the lesson: pre-reading or pre-listening tasks; reading or
listening tasks; post-reading or post-listening tasks. We consider it necessary to
analyse every of the above groups of exercises and tasks.

The exercises that precede reading or listening to the text are mainly focused
on the repetition, learning and practical use of some lexical units or expressions. In
this case, the vocabulary is selected in such a way that it is easier to do the main
task - to read or listen to the text.

The example of these exercises can be the set of laboratory works (a manual
«English» (Postolenko & Slobodianyk (2016)) on module «Every Man to His Trade»
of the course English Practice (24 year of studying), devoted to different professions.
Students are adviced to answer several questions before reading or listening, and
check answers after reading or listening to the text.

Pre-text exercises help to study the essential vocabulary (e.g. professions,
prejudices and traditions). They are the following (Bilenka & Kolomiiets (2019),
Bondaruk (2017)):

1. Read the title of the article. What kind of personality do you think you need
to be a good political reporter?

2. Look at the photos. Do you think the people are typical English in the way
they dress? Who do you think is dressed in the most eccentric way?

3. You are going to read an article about how the English dress. Before you
read, discuss with a partner whether you think the following statements are true or
false?

The analysis of the educational and methodological literature gives the possi-
bility to conclude that the system of exercises in reading and listening parts for
teaching lexis can also be presented by the following tasks: insert a missing word or
phrase, give synonyms/antonyms to the following expression / word, paraphrase a
part of the sentence (Bilenka & Kolomiiets (2019), Bondaruk (2017), Postolenko &
Slobodianyk (2016)), and so on.

In general, post-text exercises for teaching vocabulary are focused on students’
communication: to discuss, to role-play a situation, to make up a dialogue, using the
learned lexis (Bilenka & Kolomiiets (2019), Bondaruk (2017), Postolenko &
Slobodianyk (2016)).

As a matter of fact, we think that it is obligatory to distinguish tasks and exer-
cises for teaching lexis and developing productive and receptive skills. Receptive
vocabulary is a set of lexical units that can be recognized and understood in a text or
speech, but rarely used in everyday situations (Scrivener, 2017, p. 188). Therefore,
having analysed the educational and methodological literature («English Practice»
(Bondaruk, 2017), «Listening» (Postolenko & Slobodianyk, 2016), «Instructional and
methodological recommendations for the discipline «Practical Course of English» for
4th year students» (Bilenka &Kolomiiets, 2019)) related to the compulsory practical
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disciplines, we may conclude that most lexical units and practical tasks are divided
in manuals thematically (e.g. vocabulary related to professions, medicine, theater,
etc.), grammatically (e.g. only adjectives or nouns, etc), according to the particular
situations (e.g. to describe geographical places, verbs to express movement), accor-
ding to the peculiar situations (e.g. to persuade foreigners to buy hand-made souve-
nirs of your country).

Consequently, we may conclude that an important advantage of most ma-
nuals is contextualization. This feature gives the possibility to choose and adapt the
learning materials to the learning environment. The manuals complement the lesson
with the additional texts, materials and so on. The other area of manuals advantage is
individual needs. This takes into account not only the fact where the lesson is
performed, but students’ desire and needs are of great importance. Personalisation is
the other pro of manuals. Educators all the time may adapt the information given in
the course book and students like when it has been changed according to their
interests. This increases students” motivation and engagement in learning. The possi-
bility to adapt the materials at favourable and useful time is considered the next
advantage of manuals. Educators may change some information to respond to local
events or international events. All in all, manuals help to avoid the commonplace
that one book can fit all learners.

Despites all the merits of manuals, we may distinguish some pitfalls for
educators. First of all, all of the analysed manuals do not reflect the clear learners
achievements and progression. They only complement the main course books of the
disciplines. Yet another disadvantage is the time limit. However patriotically and
passionately one may think of additional teaching materials, the fact is that educators
do not have the possibility to design manuals all the time.

Some researchers add quality as one of the main disadvantages of the teaching
materials (Howard, 2004). «They may contain errors, be poorly constructed, lack cla-
rity in layout and print and lack durability» (p. 103). We may agree to some extent, as
the experienced educators design manuals as the complement to the main course
book. In this case, we consider that the main book can be improved but not spoilt.

Conclusion. Despite the wide range of different books and textbooks for
teaching English, the manuals also play important roles in organizing class activities
of compulsory practical English courses. Their value is indicated by the chance to
adapt the main information and material of textbooks and books to the needs and
abilities of different students. On the other hand, manuals give possibilities to en-
large students” vocabulary, lexis in general. The teaching manuals can be considered
the best supplement in teaching. It complements the area of materials and infor-
mation in the correlation «educator - information - student». Despite the substantial
advantages of manuals, they may have several disadvantages. We tend to the point
that most demerits and gaps in course books can be analysed and successfully solved
in educators” manuals for teaching pronunciation and lexis. Practical exercises and
tasks in this field pronunciation and lexis teaching can be classified according to the
gradual development of students” skills and abilities. Nevertheless, most of exercises
for teaching pronunciation give the basic background for further development in
English disciples. The exercises for teaching lexis are closely connected with
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grammar exercises and the development of receptive and productive skills. Resear-
ches proved the positive changes in the lexis importance; it is the key element of
students” abilities to communicate in English.

This study does not cover all possible variants of tasks for teaching English.
Types of exercises for the development of students” productive and receptive skills,
different ways to develop students’ critical thinking as the other core element of stu-
dents’ language awareness as well as the role of course books in this field also
require further study and investigations.
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