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The article deals with the problems of implementation of educational reforms
in the conditions of globalization and world transfomation on the example of
Turkey. In Turkey, educational reforms are actively carried out. The main objective
is to prepare competitive young people for the labor market in their native country
and abroad.

According to the conducted analysis of scientific studies on educational
reform in Turkey 2012, it is possible to allocate the following principal ways of its
successful implementation: the development of preschool education should be one of
the first links on the socialization of children and formation of their psychological
readiness for learning; internationalization and international cooperation in the
field of education as a strategic direction for the development of education; partici-
pation at the international projects on independent assessment of the quality of
education for an objective analysis of the country's education system and improve-
ment of the content of education, curricula, methods and means of education;
promoting the development of vocational education institutions, participate in
national and international projects; the development of programs of academic mobi-
lity of teachers to share positive experiences with their colleagues from other coun-
tries who wish to develop their skills in certain fields of science and participate in
international scientific research; promote the development of informal and distance
education at all levels; special attention to the formation of entrepreneurial compe-
tence of young people; promoting the development of information system of subjects
of the educational process and the free access of students to electronic learning
resources and ensuring their security in the information space; monitoring the
educational achievements of young people and at the same time, the use of ICT to
ensure quick receipt of the results of the statistical analysis; promoting the develop-
ment of new Ukrainian education in rural schools; taking into account the centuries-
old traditions of the country (culture, education, religion, etc.), which can not be
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changed in a short time, and should be analyzed and adapted gradually to the world
educational trends; consideration and analysis of the problems hindering the process
of globalization of education in the country.

Key words: education of Turkey, educational reform, globalization, global
transformation of education, reforming education in schools, development of
preschool education, use of information and communication technologies (ICT) in
schools, development of competence and knowledge.

Y cmammi poseasadaromeca npobaemu BnpoBadxenna ocBimmuix pegpopm 8
ymoBax eaobarizayii ma cBimoBoi mpancgopmayii ocBimu 6idnoBiono 0o docBioy
Typeuuunu. Y Typeuuuni axmubuo npoBoodameca ocBimui pegpopmu, ocnoBrumu
3aB80aunamu AKux € nideomobxa KOHKYpPeHmocnpoMoxKHoi M0100i 00 puHKy npayi y
pioniil ma 0yov-axiil kpaini c6imy. Peasizayisa ocBimnvoi nosimuku HaBuanusa npo-
MA20M YCb020 KUMMA; HA0AHHA HeobxiOHoi ocBimu Bcvomy nacesennto Typeuuunu
oaa nideomoBxu axicHux ¢paxibyi6 y o0yov-axin easysi nayxu. MinicmepcmBo
ocBimu Typeuuunu 36upaemoca poswupumu mepexy yeHmpi6 ma ycmanoB oucman-
Yitlno20 HaBuanna 0a4a HAdanHA Bi0noBidonux ocBimmix nocaye oaa xBopux ma
Miepanmib.

BidnoBidno 0o npobedenozo anarizy HaykoBux docaidxnensv 3 numans pegop-
mu ocBimu 8 Typeuuuni 2012 poky, moxua Budiisumu Hacmynui ocHOBHI wiraxu it
ycniwnoi peasizayii: posBumox dowkisbHoi ocBimu mae Oymu OOHI€EIO 3 nepuiux
AAHOK coyiari3ayii dimeil ma opmybBanuna ix ncuxoso2iunoi eomobuicme 0o Hab-
YAHHA; IHMepHAYIOHAAI3aYiA ma MiXcHapooHe cniBpobimuuymbo y 2aay3i ocBimu
AK cmpameziynuil Hanpam po3Bumxy ocBimu; yuacme y Mi>kHapoOHUX Npoexmax 3
He3a1exHo20 oyintoBanna akocmi ocBimu 044 00'ekmubnozo awnaaizy cucmemu
ocBimu kpainu ma 60ockonasenua 3micmy ocBimu, HaBuarvnux naanib, memodib
ma 3aco0i8 naBuanns; cnpuanna posBumxy 3axaadib npogpeciiinoi ma npodpeciiinoi
ocBimu, yuacme Yy HAYIOHAAGHUX MA MIXHAPOOHUX NPOEKmMax; po3pobka npoepam
akademiunoi MobdirvHocmi Buxkiadauib 0aa obMiny no3umubrum 0ocBioom 3 Koae-
eamu 3 tHWUX Kpain ma cmyoeHmamu, Aki baxcaroms po3buBamu cb6oi nabuuxu y
neBrux 2aay3ax HAyKu ma dbpamu yuacmeo Yy MiXCHAPOOHUX HAYKOBUX 00CAI0HeHHAX;
cnpuamu po3bumxy HepopmaivHoi ma oucmanyinnoi oc6imu na Bcix pibuax; ocoo-
aubBa yBaza 0o popmyBannua nionpueMHUULKOI KOoMnemeHmMHocmi Mo0400i, AKA
noBunna posnouamucs Bxce 6 nouamkoBux wkosrax, wo 3adbe3neuye 36yxenna pos-
puby mixc nponosuyiamu cucmem HABUAHHA NPOMAZOM YCb020 XKUMMA ma nompe-
oamu punky npayi (nonum ma nponosuyis); cnpuamu po3bumxy iHpopmayinnoir
cucmemu cyb’exmib nabuarvno-6uxobnozo npoyecy ma Gisvnomy docmyny yuHi6 0o
eAeKmpoHHUX HaBuasvHux pecypcib ma 3abesneuenuto ix besnexu 6 ingpopmauyiii-
HOMY NpoCcmopi; MOHimopuxe HabuasvHux 0ocsaeHeHs MoA00i ma Bo0Houac Bukopuc-
manuna IKT 0aa 3a0e3neuenna wmbBuokozo ompumanua pesyassmami6 cmamucmuu-
HO020 aHaiisy; cnpuanHa po3bumxy Hoboi ykpaincekoi ocBimu 6 cirbCoKux wWKoAax
(3abe3neuenns cirvcokux wKis HeoOXioHum radbopamopuum odbaaonannam, IKT, nio-
pyunuxamu mouwy0 8ionobiono 0o Bumoe ingpopmayiiinoeo cycnirbemba); 3 ypaxy-
Bannam b6azamoBikoBux mpaduyin kpainu (kysvmypa, ocima, pesieia mouyo), AKi
HeMoxauBo 3minumu 3a Kopomkuil uac, i ix caid nocmynobo auarisyBbamu ma
adanmybBamu 0o cBimobux ocBimuix mendenyiil.
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Katouobi caoBa: ocBima Typeuuunu, ocBimna pedpopma, eaobarizayis,
en0basvna mpancpopmayia ocBimu, pepopmyBanna ocbimu 6 wioaax, posBumox
Odouikiavnoi ocBimu, Buxopucmanna 6 wkoaax iHGOPMAYIIHO-KOMYHIKAYITIHUX
mexnoaoeitl (IKT), po3sBumok komnemenmnocmi ma 3Hauo.

Introduction. Globalization processes in the world, the active development of
technological infrastructure, namely telecommunications, information systems,
microelectronics and, in general, information and communication technologies (ICT),
significantly contribute to the transformation of education in any country. Special
attention should be paid to the study of the process of formation of the modern
system of general secondary education in Turkey. The choice is due to the rapid
adaptation (modernization and reformation) of the Turkish education system to the
requirements of European integration and modern information society (2003-2007).

Problems and implementation of educational reforms was examined by scien-
tists from Turkey Talim Terbiye Kurulu (2005), Resul Cesur and Leyla Mocan (2014),
T. Gokmenoglu, C. Clark, E. Kiraz (2016), Basak Kasa, Yasemin Ersoz (2016) etc.

The aim of the article is to analyze the problems of educational reform in
Turkey in the context of globalization and global transformation of education in the
early 21st century and identify the main ways of implementing these processes in
Ukraine.

Discussion. The term «reform» is defined as a process of a radical, long-term
transformation of the relevant aspects of public life, state and legal institutions,
individual structures and others. Reforms usually change and modernize the form
and content of the relevant social relations, without violating their fundamental
foundations. In general, the success of reforms depends on their consistency, scien-
tific validity, phasing, etc. (Gorbatenko V. P., 2003). The main thing in the implemen-
tation of the reform is a set of measures of the state and society to bring the education
system under the relevant political, socio-economic and other requirements.

Scientists identify the following main objectives of reforming the curriculum
of Turkey (Talim Terbiye Kurulu, 2005; Turkey’s Education Vision 2023):

- to reduce the focus on theoretical education and to promote the development
of practical skills of students in accordance with different educational and research
activities within the academic disciplines of the general educational institution;

- revise and develop curricula according to eight key competencies, such as
mother tongue communication, communication in foreign languages, mathematical
competence and knowledge in the field of science and technology, digital compe-
tence, social and civic competence, entrepreneurial competence, competence to learn
during life, general cultural competence;

- move from a didactic model focused on the teacher, to a constructivist model
focused on the student, which is called «student-centered pedagogy»;

- to promote the Informatization of education is to create conditions to meet
the information needs of citizens and society through the construction, development,
use of information systems, networks, resources and ICT;

- move away from traditional knowledge assessment and introduce authentic
assessment to strengthen civic education;

-40 -



lMopigHsinbHO-edazoeiyHi cmyadii Ne 2 (38), 2019 @

- to contribute to the implementation of the annual slice of knowledge and
competencies of graduates of primary, secondary and senior classes, as well as inter-
national independent assessment, which will provide material for the analysis of the
state of education, the use of which will help to draw conclusions about making
adjustments to the educational activities of teachers and the educational system of
the country;

- to introduce courses of a second foreign language of primary school;

- to expand the sphere of religious education; to create a system of student
self-government, and to involve high school students in the work of the community.

They pay attention to the following tasks of educational reform defined by
experts of the Organization for economic cooperation and development (OECD)
(OECD Environmental Performance Reviews, 2008): improving the education system
as a source of social mobility, social alignment and competitiveness of young people;
productivity of professional activity of teachers, which, first of all, is their constant
improvement of skills and abilities to learn during life, and the quality of education
in educational institutions of various levels, even if it requires additional costs for
education, including teachers salaries, etc. So, improving the quality of education has
become a global priority, and a key role in this belongs to teachers because the
implementation of successful reforms is carried out through them.

In addition, scientists identify the problem of the introduction of distance e-
learning (eng. Electronic learning) in general educational institutions of Turkey to
support optional training courses, encourage students to study natural and mathe-
matical disciplines, foreign languages, etc., as well as to ensure continuous professio-
nal development of teachers on the job. They justify this by the fact that such training
can be used in all types of education (formal, informal, non-formal), while providing
lifelong learning, despite the time and location of the subjects of training.

The researchers Gokmenoglu, T., Clark, C., & Kiraz, E., 2016 (Gokmenoglu, T.,
Clark, C., & Kiraz, E., 2016) note that one of the significant problems of the edu-
cational reform in Turkey is the teachers' constant professional development, the
introduction of training for them to study the international experience of improving
the quality of education. It is important to analyze such international assessment
tools as Progress in International Reading Literature Study, (PIRLS), Trends in
International Mathematics and Science Study (TIMSS), an international program of
independent testing of students (eng. Programme for International Student Assess-
ment, PISA) and others. These reports outline the main problems of education in a
particular country, which should be paid attention to. They can be used to develop
educational policy measures aimed at improving the quality of education; develop-
ment of measures to overcome the existing territorial (village, city, district, etc.) and
social (socio-economic and cultural status of students 'families) inequality of educa-
tional results; promoting the improvement of the content of mathematical education
and the development of programs in mathematics for secondary schools; allocation,
analysis and promotion of successful educational practices working in certain social
contexts, with a view to their dissemination in educational institutions; evaluation of
the quality of teachers teaching activities on the organization of the educational
process; organization of measures for the development of professional competence of
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teachers in the framework of training and retraining of management and teaching
staff; organization of research on the results of international monitoring of the quality
of General education to identify effective strategies to reduce the inequality of edu-
cational results in the country; development of measures to support students in
complex social contexts, as well as to analyze the content, technology and organiza-
tional forms of General education that can improve the quality of General education.

Thus, the ratings of educational institutions in terms of international monito-
ring of education are a form of benchmarking, which will improve the quality of
education in the country.

Scientists Basak Kasa, Yasemin Ersoz (Basak Kasa, Yasemin Ersoz, 2016),
analyzing the results of the implementation of the educational reform of 2012 in
Turkey, identified the main sub-topics and categories to them to determine the
positive and negative aspects of this process, namely:

e the sub-topic «updating the education system» which covers extension of
compulsory education to 12 years; changes in the structure of the school; changes in
the curriculum;

e the sub-topic «vocational education», which covers early introduction of vo-
cational education; increasing the importance of vocational schools; reducing prob-
lems with University entrance examinations; opening religious vocational schools;
the choice of pupils between religious education or vocational education options;

e the sub-topic «lowering the age of schooling», which covers early start of
education; early start of professional life; early socialization; language development;

e in the negative aspects, the sub-topic «updating the education system»,
which covers extension of compulsory education to 12 years; changes in the structure
of the school; changes in curricula;

e the sub-topic «vocational education», which covers early choice of profe-
ssion, manuals and textbooks for vocational education, the opening of religious voca-
tional secondary schools;

e the sub-topic «reducing the age of school start», which covers early start of
education, insufficient development of abilities and psychological unpreparedness
for learning, storage of classes of mixed age groups.

Table 1 presents the positive findings of the analysis of questionnaires of
265 future teachers on the educational reform of Turkey in 2012, in a row, in 2013.

Table 1
Positive conclusions of teachers on educational reform
in Turkey in 2012 and, in a row, in 2013
Subtopic | 2012 | 2013 Categories 2012 | 2013
The upgrade | 265 65 | extension of compulsory education 140 39
of the to 12 years
education changes in school structure 74 18
system changes in the curriculum 51 8
speech development 6 -
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Continuation of table 1

Professional | 141 32 | early introduction of vocational 83 13
education education
the increasing importance of 22 15
technical and vocational education
institutions
the decrease in the problems during 6 2
university entry examinations
opening of religious vocational 12 2
schools
students can choose between 18 -
religious education or vocational
education
Lowering the | 75 63 | early education 40 31
age o early start of professional life 15 20
starting
school early socialization 14 12
speech development 6 -

Scientists, investigating the answers of future teachers to the questionnaire,
identified such positive conclusions on the implementation of the training system in
Turkey 4+4+4 (4 years - primary education, 4 years - secondary education or senior
level of primary education, 4 years - high school/Lyceum or senior level of se-
condary education, with the possibility of obtaining, by choice, General secondary
education or vocational education), in particular the reform of 2012: twelve-year
school will contribute to the updating of curricula; changes in the structure of the
school will force teachers to reconsider their methods of teaching academic discipli-
nes and constantly improve professional competence and improve their skills; sepa-
ration of buildings for primary school and General school to prevent bullying of
older students over younger; early introduction of vocational education will allow to
see the ability of students in a timely manner, Orient them in; reducing the age of
children to enter school (from 6 years to 5 years) will provide an opportunity to
accelerate their adaptation to education in General education, which will increase the
motivation of students to learn; children who develop faster than others through
their individual differences, get the opportunity to start education earlier; reducing
the age of children to enter school contributes to the acceleration of their social-
lization; early start of education contributes to the early development of the child's
speech and logical thinking; increase female students, who were usually in the home
form of education.

Table 2 presents the negative findings of 338 future teachers on Turkey's
education reform in 2012 and, successively, in 2013.
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Table 2
Negative conclusions of teachers on the educational reform
of Turkey in 2012 and, in a row, in 2013
Subtopic 2012 | 2013 Categories 2012 | 2013
The upgrade 338 | 173 | extension of compulsory education 193 | 113
of the up to 12 years
education changes in school structure 90 25
system changes in the curriculum 55 35
Professional 48 25 | early career choice 23 13
education manuals and textbooks for 23 10
vocational education
opening of religious vocational 2 2
secondary schools
Subtopic 207 | 214 | early education 112 94
insufficient development of abilities 82 75
and psychological unpreparedness
for learning
classes of mixed age groups 13 45

According to tables 1 and 2, when analyzing the opinions of future teachers
who graduated from higher education institutions in 2012, that is, when the Turkish
education reform has not yet begun to act fully, and those who answered the
questionnaire on this reform in 2013 (the first year of the reform), scientists note that
the assessment (338) was more positive (265), in 2013, this statistics has not changed
for the better.

Studying the answers of future teachers to the questionnaires, the researchers
identified such negative conclusions/problems of the implementation of the
education reform in Turkey in 2012: the discrepancy of professional training of
teachers in 2012 and 2013 to the requirements of the reform of 2012; the discrepancy
of textbooks to the education system, which is proposed in 2012; lack of awareness of
subjects of the educational process on the principles, approaches and conditions of
education reform; additional pre-school education, which hinders the process of
socialization of children; many regions of Turkey are not ready for the introduction
of compulsory 12-year education; non-compliance of school equipment with the
requirements of the reform, such as the lack of provision of ICT, laboratory
equipments, etc.; heavy adaptation of primary school teachers to students who went
to school in 5.5 years for the reform of 2012, as their methods and approaches of
training are focused on students aged 6-7 years; early start of vocational education
can cause disappointment for young people in the future; the creation of an excessive
number of professional religious schools may hamper the development of other areas
of vocational education for young people in Turkey.
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In addition to the above mentioned, scientists paid attention to the following
problems:

> theoretically recognized and approved in the documents the concept of
learning, the ability to appreciate different types of abilities of students and notice
special needs have not become an integral part of the educational process;

» dropout of students (especially among women) at all levels and in all types
of education remains high;

» prevailing attitudes in society encourage students to choose «male» and
«female» professions, which increases gender segregation in the labor market;

> teachers are not motivated to continuous learning;

> in society, there are still very large differences between the proposals of the
system of continuous education and the needs of the labor market, since educational
institutions and the labor market do not lead to active cooperation with each other in
order to develop continuous training;

> the profession of a teacher is devoid of attractiveness: a small proportion of
young people among teachers; there is low competition for pedagogical specialties;
after receiving diplomas of teachers, graduates do not go to work in schools, etc.;

> data on the development of the labor market and the economy are not
systematic;

> career counseling differs in both quality and accessibility;

» vocational education does not provide decent opportunities for further edu-
cation and does not prepare for the labor market an adequate number of adequately
qualified workers; students access to digital infrastructure and e-learning materials is
insufficient and uneven;

> low international academic mobility of students, students and teachers; low
level of digital competence of teachers.

Scientists Tuba Gokmenoglu and Christopher M. Clark (Tuba Gokmenoglu,
Christopher M. Clark, 2015) admit that one of the major problems of the reform of
education is the professional development of teachers. They surveyed 460 teachers
and analyzed their views on training programmes. As a result of this analysis, the
researchers found that the pedagogical experience has a statistically significant
impact on the opinions of teachers regarding the participants of the educational
process in the framework of the training program, the content of courses, instruct-
tors/Tutors, organization, training centres and evaluation of previous training pro-
grams. In addition, the researchers note that for the successful implementation of
educational reform, development and evaluation of professional development pro-
grams for teachers, it is important to study the problems of primary school teachers
involved in the introduction of innovations and prepare students for further
education in primary school.

Scientists pay attention to the wishes of the teachers grouped according to
needs for professional development that will promote teachers motivation for life-
long learning/learning for life, such as the use of ICT in their professional activities;
the use of interdisciplinary relations in the educational process; promote the deve-
lopment of entrepreneurial competence of students; use of project method in the
educational process at different levels of education; games teaching methods in the
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teaching of some courses; the solution of problems of inclusive education; teaching
gifted children and identifying leaders according to the branches of science that are
taught in the General educational institution; forms, methods and means to provide
distance e-learning at different levels of education and to promote lifelong learning.

Thus, the implementation of educational reforms in a certain country, in parti-
cular Turkey, aimed at the globalization of education in the world, should take into
account the traditions of the country (culture, education, religion, etc.), it is not possi-
ble and should not change the conditions that contribute to this process (for example,
providing schools with information and communication technologies, which should
affect the Informatization of education; introduction of training courses for teachers
and promotion of their motivation for continuous learning to support the edu-
cational process, taking into account the new pedagogical approaches), as well as the
conditions hampering the globalization of education in a particular country (for
example, the difficult implementation of the policy of reforming education in rural
schools, the contradictions between the religious traditions of the country and the
General trends of transformation of education in the world, the economic crisis, etc.).

Of particular importance for the reform of education is the constant
monitoring of the problems hindering this process, namely, the survey of teachers
regarding their wishes and professional needs, according to global trends in the
development of education, technological progress, the development of society for
correction, editing, additions, and other courses to improve the skills of teachers;
analysis of the results of independent testing of students, including international
testing programs in comparison with other countries, to clarify the problems
associated with curricula and programs, review the content and didactic tasks of
textbooks, teaching methods of academic disciplines, etc.
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