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The article describes the application of feedback in the training of future
English teachers and examines how contextual influences of their school practice
shape the University practices. The study used curriculum analysis and inductive and
deductive analyses of observation during the students' school practice. It studied the
case of Pavlo Tychyna Uman State Pedagogical University in piloting a new
Methodology curriculum designed by a group of experts within the New Generation
School Teacher Project (British Council Ukraine and Ministry of Education and
Science of Ukraine, 2013-2019). The core Curriculum analysis unpacks a curriculum
into its parts, dealing with feedback in terms of learning, teaching, and resources;
evaluates how the parts fit together, checks underlying beliefs and assumptions; and
seeks justification for curriculum choices and assumptions.

The research population was 25 students of the foreign Languages Department
who were on the 3" year of studying the Methodology course by the pilot
Methodology curriculum, and they had their 6-weeks' school practice as observed
teachers. The authors conclude that future teachers in their pre-service training are
exposed to and use a complex set of feedback practices in both written and spoken
modes. However, a deeper analysis reveals that they mainly use the transmission
approach, which underestimates learner autonomy and students' self-assessment;
they mainly use feedback that addresses processes of tasks and minor amounts of self-
regulation feedback.

-35 -



lNopieHsinbHo-redazoaidHi cmydii Ne 1 (41), 2021

Key words: feedback, pre-service English teacher training, transmission
approach to feedback, self-regulation feedback.

Y cmammi onucano 3acmocyBanns 36opomnoeo 36'a3xy y naBuanni maidoym-
HIX Yuumenib aneniticokoi MoBu ma 0ocaidxeno, Ak KoHmekcmyasvHuil Bnaub ixuvor
wKiareHoi npakmuku 6naubae na Bubuenna Kypcy memoouxu HABUAHHA aAH2AITICLKOT
mo8u 6 ynibepcumemi. Y docaidxnenni Bukopucmano ananis Habuasvnoi npozpamu, a
makKox iHoykmubuuil ma 0edykmubHuil anai3 cnocmepexceHns nio 4ac wWKiasbHoT
npakmuku cmydenmib. Jocaidxeno keiic Ymancokoeo depiabBrnozo nedazoziutnozo
yHnibepcumemy imeni IlaBaa Tuuunu npu niromybanui innoBayiinnoi nabuarvHoi
npoepamu 3 Memoouxu, po3pob.renoi epynoto excnepmib y pamxax npoexmy «Ilkisre-
Huil yuumeav Ho6020 nokorinua» (bpumancoka Pada 8 Ykpaini ma MinicmepcmBo
ocbimu i nHayku Yxpainu, 2013-2019). Yuacaidox auaaisy nHabuaivnoi npoepamu
Buoxpemaeno it ckaadobi uacmunu, wo cmocyromsca 36opomuoeo 36'a3ky 3 mouku
30py HaBuanusa, Buxiadanua ma pecypcib; oyineHo, AK YACMUHU NOECHYIOMbCA MIX
coboto, nepeBipeto ocHoBHI nepekoHAHHA MA NPUNYUEHHA 3p0D.1eHo 00TpYyHmYyBanna
ixHb020 Bubopy.

Y 0ocridikenni 63a1u yuacmo 25 cmydenmib paxysvmemy ino3emuux Mob, aki
mpemin pik 6uBuaiu Kypc memoouku HaBuanna iHO3eMHUX MOB i npoxoduiu 6-
muxneby wkiseny npaxmuxy 8 axocmi Buumenib. A6mopu pobaame BucnobBok, w0
manbymui Buumeni nio uac nideomobxu 0o npakmuynoi diaseHocmi Bukopucmo-
Byromv ckaadnuil Habip memodib 36opomnoeo 36’a3xy Ak y nucemoBomy, max i 8
ycHomy pexcumi. O0Hak bisvu eaubokuil anaris noxasye, wo Bonu 6 ochobuomy
BuxopucmoByroms nidxio nepedaui, AKUIl neBHO0 Mipo10 3aHUKYE ABMOHOMII0 YUHA
ma camooyinky yuniB, mobmo Bonu nepeBaxxno Buxopucmobyroms mpaHcmiciitnui
36opomnuil 36'A30K, AKull cmocyemoca npoyecib Bukonanna 3aBoans, i nepeddbauae
He3HauHUil 00cAe camopeyat08ann.

Katouo8i cao8a: 36opommuiii 36'a30k, nideomobxa Buumenib aneaiicokoi mobu,
mpancmiciiuil nidxio 0o 36opommnozo 36'a3xy, camopezyaroB8annsi.

Introduction. Feedback is considered an essential improvement tool in teaching
and learning. In the last three decades, the concept has been studied in theoretical
works that demonstrate how feedback supports learning. However, in the last decade,
the discussion has moved from a theoretical view of feedback to demonstrating how
feedback practices are applied in particular contexts (Smith & Lipnevich, 2018;
Esterhazy, 2018; Sadler, 2010). This study describes the application of feedback in the
training of future English teachers and examines how contextual influences of their
school practice shape the University practices.

Literature review. Numerous works have been devoted to transmission models
of feedback and its theoretical conceptualisations (e.g. Sadler, 1989; Kluger & DeN!isi,
1996). The authors presented feedback as a process of providing information on
performance or understanding. However, some recent conceptions give a broader
perspective based on attaching a greater importance to the use of students’ self-
evaluation and peer feedback and to encourage the learner autonomy and self-
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regulation (Winstone & Carless, 2019). Therefore, some prior research linked formative
assessment, students” autonomous learning, and feedback (Nicol & MacFarlane-Dick,
2006). Moreover, the most recent research trend is how to apply online tools to give
and receive feedback to improve learning (D&vila, Romani & Hernandez, 2020) and
teaching (Kassim et al., 2017). The teacher-learner synergy contributes to better
learning as improvements based on students' feedback help teachers better manage
the learning process and achieve learning outcomes (Takriff et al., 2011; Ikhsan, 2019).

As a result, the new strategies that consider the learners” active construction of
meaning central to feedback can enhance learning. However, little is known about how
Ukrainian pre-service teachers learn to use feedback practices when they start
teaching, and it is not clear what way feedback is included in their Methodology
curriculum. The article seeks to investigate these issues.

Methods. The study used curriculum analysis and inductive and deductive
analyses of observation during the students” school practice. It studies the case of Pavlo
Tychyna Uman State Pedagogical University in piloting a new Methodology curri-
culum designed by a group of experts within the New Generation School Teacher
Project (British Council Ukraine and Ministry of Education and Science of Ukraine,
2013-2019). The core Curriculum analysis unpacks a curriculum into its parts dealing
with feedback in terms of learning, teaching, and resources); evaluates how the parts
fit together, checks underlying beliefs and assumptions; and seeks justification for
curriculum choices and assumptions (Jansen & Reddy, n.d., 2).

Participants. The research population is 25 students of the foreign Languages
Department of Pavlo Tychyna Uman State Pedagogical University. The students
mentioned above were on the 3 year of studying the Methodology course by the pilot
Methodology curriculum, and they had their 6-weeks” school practice as observed
teachers. As the Core Curriculum describes, “Observed teaching in semester 8 puts
students into the role of teacher under the supervision of school-based mentors and
university tutors. Students spend six weeks full-time in schools. Students have weekly
meetings with tutors during the observed teaching to discuss and reflect on their
experience” (School experience, p. 1).

For the data collection, the authors used observation sheets with the focus on
feedback tools used by the students during their observed teaching.

Research Questions:

What parts of the curriculum deal with giving and receiving feedback?
What types of feedback does the Curriculum focus on?

What feedback do the students deal with during their observed teaching?
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Table 1
Addressing feedback in the Methodology Curriculum
Chapter Subchapter Feedback context
The Profile of a Planning Plan the timing of a lesson in an organised way,
Newly-Qualified | lessons and | allowing time for monitoring and feedback
English Teacher | courses (Core Curriculum, p. 20)

Managing the
lesson

* Provide appropriate feedback to learners.
* Solicit and act on feedback from learners
(Core Curriculum, p. 20)

Evaluating * Use a range of techniques to correct errors in
and assessing | learners' spoken and written language and provide
learning developmental feedback.
* Administer, mark and give feedback on tests and
assessment in a timely and appropriate fashion and
maintain accurate assessment records
(Core Curriculum, p. 21)
Preparing to Sample vocabulary/grammar activities you tried out and the
Teach 1 assessment feedback you received from your peers
specifications | (Core Curriculum, p. 39)
Classroom Indicative Giving and receiving formal and informal feedback
Management content (Core Curriculum, p. 31)
Preparing to Sample Make copies of the text and your handout and try the
Teach 2 Assessment | material out with your chosen school class. Take
Specifications | feedback from your co-operating teacher and your
learners.
Try the material out with your chosen class. Take brief
written feedback from your learners.
(Core Curriculum, p. 51)
Language Skills - | Objectives assess learners’ listening skills and give feedback to
Teaching learners on their achievements
Listening (Core Curriculum, p. 53)
Indicative Ways of assessing learners’ listening skills and giving
content feedback (Core Curriculum, p. 53)
Language Skills - | Objectives assess learners’ speaking skills and give feedback to
Teaching learners on their achievements (Core Curriculum, p.55)
Speaking Indicative Ways of assessing and giving feedback on learners’
content speaking (Core Curriculum, p. 55)
Language Skills - | Objectives assess learners’ reading skills and give feedback to
Teaching learners on their achievements
Reading (Core Curriculum, p. 57)
Indicative Ways of assessing learners’ reading skills and giving
content feedback (Core Curriculum, p. 57)
Error Analysis Indicative Brief overview of common ways of giving and
and Dealing with | content receiving feedback (Core Curriculum, p. 68)
Errors
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Continuation of table 1

General glossary | Feedback Information that is given to learners by their teacher on
their spoken or written performance. It can also refer to
learners reporting back to the class on what they have
been researching or discussing.

(Core Curriculum, p. 96)
Formative Ongoing assessment in which the teacher gives stu-
assessment/ | dents feedback on their progress during a course,
evaluation rather than at the end of it so that they can learn from

the feedback (Core Curriculum, p. 97)

Peer review

Learners’ feedback on each other’s writing
(Core Curriculum, p. 101)

School Teacher arrange for your students’ lessons to be observed and
experience assistantship | ensure that the school-based mentor understands the
importance of supportive and non-judgemental feed-
back. (Core Curriculum, p. 118)
Procedures Mentors will then observe the student teaching and
for teacher will give feedback afterwards. This is a challenging
assistantship | moment for a student, and it's important for mentors to
show empathy, be aware of the student's sensitivity,
and make the feedback developmental and supportive,
avoiding negative judgment. (Core Curriculum, p. 118)
Observed Reflective writing (300-450 words) on a lesson
teaching (student’s choice) incorporating feedback from a peer,

a mentor or a supervisor.

Appropriate feedback to learners is provided and
feedback from learners is taken into account. (Core
Curriculum, p. 122)

The table demonstrates the parts of the Methodology curriculum dealing with
giving and receiving feedback in the course. The Profile of a Newly-Qualified English
Teacher describes the novice teacher as able to use feedback in planning lessons and
courses, managing lessons, and evaluating and assessing learning. The authors classify
feedback as “appropriate”, “timely” and “developmental”. In the Preparing to teach
sections, the authors include feedback in the portfolio tasks and address it in sample
assessment specifications. Feedback appears in both objectives and indicative content
in the Classroom Management, Skills and Error Analysis sections. In the glossary, the
definition of feedback sounds like this, “Information that is given to learners by their
teacher on their spoken or written performance. It can also refer to learners reporting
back to the class on what they have been researching or discussing” (Core Curri-
culum, p. 96).

The key actors that are involved in helping the pre-service students to incorpo-
rate feedback in their teaching are: the Methodology teacher, the school-based mentor,
the University tutor, University students (peers) and school students. The Methodo-
logy teacher is a University-based academic staff member who delivers the students
the Methodology course; different teachers may be in different semesters. The school-

-39 -



lNopieHsinbHo-redazoaidHi cmydii Ne 1 (41), 2021

based mentor is an experienced teacher who conducts English lessons at a partner
school and, during the student’s school experience, delegates some teaching res-
ponsibilities to the student. Depending on the school experience type (guided
observation, teacher assistantship or observed teaching), the mentee student may have
different responsibilities. The mentor provides support and gives developmental
feedback to the student. The University tutor is a University-based academic staff
member who supervises and observes the student during the school experience.
Partnership between the three actors is essential for future teachers' ability to five and
receive appropriate feedback when they start teaching.

Feedback in pre-service English teacher training can be provided in different
formats: University Methodology teacher-University student (during University-
based training), school mentor-student (during school experience as a teacher assistant
or observed teacher), University teacher (school experience supervisor)-University
student (during school experience as a teacher assistant or observed teacher),
University student-University student, University student-school student, school-
student-school student. All these formats can also work in a opposite direction and
their choice depends on the learning contexts and their purpose. They can be verbal,
non-verbal, formal, informal and written. The students’ observation during their ob-
served teaching gives the idea of which formats they apply in their school experience
(see table 2).

Table 2
Feedback formats used by students during their observed teaching

Feedback givers

University | Methodology | University | School | School
student teacher tutor mentor | student

University
student
Methodology
teacher
University
tutor

School mentor
School student

Feedback receivers

The table demonstrates that in Pre-service Methodology training and their
school experience, University students are used to receiving feedback from different
people, namely their peers (in both - University- and school-based training), Methodo-
logy teachers (in University-based training), University tutor, school mentor and
school students (in school-based training). As to giving feedback, they mainly direct it
to school students and organise peer feedback school students provide to each other.

Discussion. From the short Curriculum analysis above, key findings emerge:
firstly, the newly qualified teacher profile contains information about different
teedback-related skills they are to possess; secondly, in different Curriculum sections,
the authors address different types of feedback without devoting a separate section to
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it; thirdly, the glossary gives the definition of feedback as “information that is given to
learners by their teacher ...or ... learners reporting back to the class”. The definition
ties well with earlier studies in which the authors presented more a transmission view
feedback as a process of providing information on performance or understanding
(Sadler, 1989; Kluger & DeNisi, 1996). It does not take into account a broader
perspective based on the learner autonomy and self-regulation (Winstone & Carless,
2019). So, it seems to us that it is important to revisit the curriculum definition. As a
matter of fact, the materials designed for Methodology course based on the curriculum
should deepen the understanding of feedback as a notion as well as focus on its
potential in helping pre-service teachers to construct meaning which might help them
improve their teaching. The classroom observation demonstrates that the future
teachers” understanding of feedback is closer to eliciting students’ answers to the
questions that may lead to formal or informal assessment. Or, for instance, getting
positive/negative/constructive lesson analysis from a school mentor or a University
teacher. Thus, being exposed to different types of feedback in their Methodology
course and school experience, the observed teachers do not tend to possess the skills
to give and elicit feedback that should enhance learning. It is implicit in the
Methodology Curriculum that feedback should not be regarded as a one-way flow of
information from teacher to student and/or back. Feedback should not be regarded
only as an element of assessment but should be connected with reflection and self-
reflection. So, it is up to the Methodology teachers to design materials and plan
classroom procedures in which constructive feedback is a usual thing to practice with
a rich spectrum of tools and methods.

Conclusions. The study contributes to knowledge about pre-service English
teachers’feedback practices. It adds to empirical knowledge of feedback practices in
Pavlo Tychyna Uman State Pedagogical University, which makes a valuable context
as it has been piloting the innovative Methodology Core Curriculum for 5 years. The
study shows that future teachers in their pre-service training are exposed and use a
complex set of feedback practices in both written and spoken modes. However, a
deeper analysis reveals that they mainly use transmission approach which to some
extent underestimates learner autonomy and students’ self-assessment, that is they
mainly use feedback that addresses processes of tasks, and minor amounts of self-
regulation feedback.
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