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The paper presents the review of modern educational strategies of personalized
learning fostering at universities of Canada and the USA. The development of
personalized learning strategies is a complex, multifaceted pedagogical task aimed at
implementing strategies for the effective organization of independent self-educational
activities for students. Based on scientific literature and educational documentation
analysis, it was outlined that portfolios, self-assessment, and self-study centres are
considered the most efficient for personalized learning implementation, specifically
for foreign language learning. Among the most efficient pedagogical practices, we
singled out centres for self-access, self-assessment checklists, peer learning and
feedback, pedagogical dialogue. By discourse and content analysis of foreign scientific
sources, the specificity of interpretation of concepts "individualization", "personali-
zation", "differentiation" is revealed. The personalized learning strategies are imple-
mented through individualized, self-instructed, self-directed, self-regulated, student-
centred, and independent learning. Studying the foreign experience of personalized
learning implementation allows outlining the range of interpretations of this concept,
analyzing the genesis of the concept of "personalized learning", and determining
didactic conditions and approaches to personalization at universities. The primary
purpose of personalized learning is to facilitate language learning through personal
learning styles, needs and interests. The most effective way of encouraging teachers to
implement personalized instructions is to experience personalized learning and share
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the positive experience with students. It is determined that personalized learning
takes into account each student's educational needs, personal goals, and objectives
through a specially organized form of teaching that contributes to the development of
lifelong learning.

Key words: personalized learning, learner autonomy, language learning, self-
assessment, interactive assessment.

Y cmammi npedcmabaenuir 0eaad cyuacuux ocBimnix cmpameziit 044 popmy-
Bauna Bminv inoubidoyaaizobanozo abmonomuoeo HabBuanna 6 yuiBepcumemax
Kanaou ma CIIIA. Po3pobka naBuasvnux cmpamezii 041 aBmonomuot inoubioya-
Ai3ayii - ye ckaadHwe Oazamoepanne nedaeoeiune 3aB0anns, Ake cnpamoBane Ha
peaaizayito epekmubuoi opeanisayii camocminnoi camoocBimnvoi OiAsvHOCHI
cmyodeumiB. Ha ocnoBi ananrizy simepamypu ma Habuaivnoi dokymenmayii 0ya0
Busnaueno, w0 nopmeoaio, camooyintoBianna ma yenmpu camonabuanuna 66axaro-
moca Haiubisvw epexmubnumu 0aa peanrizayii inoubidyasizobanozo nabuanns,
0c00.4uBo 044 Bubuenna inozemuux moB. Ha ocnoBi 30iticneno20 anaaisy 3apyoixnux
HaykoBux dxepes Buabaeno cneyupixy mpaxmybanna 3apyoixkHumu 00CcAiOHUKAMU
noHAmMb «iHoubBioyaaisayis», «nepconarisayisir, «ougepenyiayia». Jlocaidxenns
3apybinnoeo 00cBidy Bnpobadxenna indubioyarizayii HaBuanna 8 ocBimmniin npoc-
mip 0a10 MoxAuBicme okpecaumu K040 mpakmyBans 3a3HAUEH020 NOHAMMSA, NPO-
anaaizybamu renesy po3bumky nonammsa «iHouBioyarizayia Habuanua», Busnavumu
oudaxmuuni ymobu ma nioxoou 0o BnpoBadixenns inoubioyaaizayii. Bcmanobaeno
naopaaism nioxo0ib 0o nepexarady nonams «iHouBioyarizayia nabuaunua» ma «HaB-
4aAbHAa ABMOHOMIA», AKL PYHKYIOHYIOMDb Y HAYKOBUX npayax 3apyoixcHux 00cAioHU-
kiB. Busnaueno, wo inoubioyasisayia nossneae 8 3adoBoaenni ocobaubux ocbimuix
nompeb KoxH020 cmyodeHma WAAXOM CneyiaibHo opzanizoBbanoi popmu nabuanna i
nepedbauae nobue camoynpabainnua cmyodenmamu c6oim Habuannam 6ionobiono do
ocobucmoi memu it 3a60anv.

Katouo8i caoBa: inoubidyasisoBane nabuanna, Habuasvna abmonomis,
BubBuennsa inozemnoi MoBu, camooyinobanns, inmepaxmubue oyintoBanH 1.

Introduction. In today's digitally-oriented society, traditional and centralized
learning, implemented through a closed and vocational-oriented curriculum, does not
meet all the educational needs of students. Moreover, uniformity of learning does little
to help those who want to learn but are forced to adapt to different ways of processing
and receiving information and to suggested learning styles, strategies and educational
challenges. Therefore, it becomes crucial to determine the didactic framework for
developing student educational independence in terms of life-long learning.

The rapid integration of science and technology intensifies the need for a
comprehensive long-term perspective assessment of the quality of individualization
in the system of higher vocational education. The analysis of the foreign experience
shows significant attention to the personalization of the educational process, which is
associated with mastering professional competencies and the need to develop such
soft skills as autonomous life-long learning.
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Nowadays, one of the educational trends is the individualization of learning,
which is transformed from a didactic principle into a holistic system that defines the
purpose and objectives of each aspect of the learning process. Successful learning
activities depend not only on the level of knowledge but also on a set of individual
characteristics, aptitudes, interests, and life experiences. Thus, there is a need to adapt
the educational process to the learning style of a student. Such transformation determi-
nes the nature of the interaction of participants and the reorganization of the educa-
tional process. The scholars substantiate the correlation of individual initial style and
pedagogical action, which is possible only by introducing a personalized autonomous
learning system.

According to Benson and Chik (2010), Bray and McClaskey (2014), and Reich0
(2002), the origin of discussions about the feasibility and sensibility of educational
autonomy and learner personalization was initiated during the European political
transformations of the 1960s, which declared and supported the development of
individual freedom. At that time, new educational concepts emerged, such as adult
education (Knowels, 1962), the concept of learner autonomy (Holec, 1981), autono-
mous learning strategy, independence and interdependence (Little, 2017) within auto-
nomous learning. The views on the development of personalized autonomous
learning concept focused on two ideas:

- autonomous learning as a means of non-formal learning following the
principles of freedom and respect for the individual in a democratic society;

- autonomous learning as an effective means of mastering the skills of self-
education.

Having analyzed the pedagogical research on the problems of learning perso-
nalization, we drew attention to specific differences in the understanding and interpre-
tation of the term "personalization". Thus, some researchers consider individual lear-
ning through three related concepts: personalization, differentiation and individuali-
zation. In order to find out the reason for the discrepancies, we consider it appropriate
to consider these concepts in more detail.

According to the definition proposed by American educational practitioners
and founders of the online platform for teachers on personalized learning Bray,
McClaskey (2014), individualization is a flexible type of learning that can be adapted
to the individual educational needs of students. The purpose of learning remains the
same for everyone, but students can study the material at different rates, applying
different strategies according to their needs and abilities. This approach is also used
for students with disabilities. Differentiation is a type of learning focused on indivi-
dual learning styles. The purpose of learning is also the same for all students, but the
methods or approaches to teaching and learning change depending on the psycho-
logical and cognitive characteristics of the student group organized by typical learning
style. Personalization combines two previous approaches: learning is carried out
according to students needs and possibilities, but the goal is personalized and learning
content and resources. Personalization is almost impossible to provide within the
formal education system. The solution to the problem is possible through the use of
digital educational technologies and non-formal learning.
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The paper aims to analyze and describe teaching strategies for developing
personalized autonomous learning skills and the organization of the process provided
at Canadian and American universities.

Methodology. This study was descriptive and interpretative. By employing a
theoretical framework for the study, we attempt to identify the most relevant and
significant research. To reach the goal of the study, some interrelated research methods
were used: general-analytical (analysis, synthesis, specification and generalization of
theoretical statements, comparison, systematization of sources); specific scientific ( the
method of terminological analysis, which made it possible to reveal the essence of the
basic concepts of research; analysis of the content, forms and methods). In addition,
we applied system-functional analysis to identify the components of the didactic sys-
tem of foreign language personalized teaching and determine their essential character-
ristics. Finally, the interpretative nature of the study supports the key idea to review
and analyze the educational practices on personalized learning implementation.

Results and discussion. The American and Canadian research on learning
personalization provides various interpretations and definitions used to define the
concept of "learning personalization" or "autonomous learning": individualization,
self-directed learning, self-regulated learning, student-centred learning and resource-
based learning. These concepts are related to individualization in language learning,
but they are not the same. We offer a brief explanation of the definitions of these
concepts.

Individualized learning. The concept of "individualization" arose in the early
1970s due to the behavioural theory of learning crisis. Dickinson (1995) argues that the
concept of "individualization" is neutral regarding who is responsible for learning.
According to the scientist, the teacher is involved but does not control the learning
process directly. Candy (1991) defines individual learning as a learning process that
can be adapted to a particular person, taking into account that individual's psycho-
logical and personal characteristics. Individualization reflects an idea that all students
are different and that it is appropriate to allow students freedom in choosing the con-
tent, pace and learning strategies. However, Dam (2018) considers individualization
as an unsatisfactory attempt to organize the learning process. According to him, in
practice, individualization tends to be overly focused on materials and resources, and
students will not be able to control their learning precisely because of personal
characteristics fully. Thus, individualization can be seen as an approach to teaching
and learning that considers student differences but remains in control with the teacher.

Self-instructed learning. Dickinson (1995) defines self-instructed learning as
learning with others or alone without the teacher's direct control. O’Connor et al.
(2014) support Dickinson’s view and note that a teacher, being a consultant or facili-
tator, can indirectly make all the critical decisions about what will be studied, how it
will be studied and evaluated. However, a teacher lets students choose the way of lear-
ning. It implies that in self-instructed learning, a student learns without a direct tea-
cher’s influence, so the efficiency can only be achieved in a high level of autonomous
learning skills. Learning effectiveness is significantly reduced if a student does not
know how to plan or identify personal needs and match them with a learning strategy.
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Self-directed learning. As defined by Candy (1991), self-directed learning
combines two processes: learning that is controlled by students and takes place within
formal learning, and self-taught or self-directed learning that takes place in an infor-
mal education system. The researcher also identifies two personal attributes associated
with self-directed learning: self-management, which is the ability to self-manage
learning in a limited context, and personal independence, which is freedom in a
broader sense. Little (2015). has a different view and believes that self-directed learning
is synonymous with autonomy, as Holec (1981) defined. Little views self-directed
learning as strategic and positive traits of the learner who takes responsibility freely
and readily (Little, 2015). Considering such learning in terms of motivation and inter-
nal orientation to the learning process is close to learner autonomy because it implies
self-initiation, goal development, and resource search. Although, a teacher defines the
content and tasks types. That is why some researchers do not consider self-directed
learning synonymous with autonomy.

Self-requlated learning. According to Zimmerman (2001), self-regulation is gene-
rated by deciding to achieve a goal. The researcher suggests that self-regulated
learning involves regulating three general aspects of learning: active control of mate-
rial and resources, control and change of motivation and control of various cognitive
learning strategies. Therefore, self-regulated learning belongs to students' integrated
and constructive process and denotes control over metacognitive, motivational and
behavioural actions to achieve the goal in a particular environment. In the context of
language learning, Breen and Mann (1997) defined student independence as the ability
to assume personal or "self-regulated" responsibility for learning and active partici-
pation in the planning, implementation, monitoring, and evaluation of learning.

Student-centred learning. Student-centred education is a standard paradigm in
the global educational space that combines individualization, self-management, self-
learning, autonomy and independence. This approach focuses on three fundamental
assumptions of the learner. First, each student is seen as a unique subject of learning.
Second, each student has unlimited potential that will unfold under professional
management. Finally, every student has an innate wish to develop. The task of the
student-centred education system is to reveal and support this desire. The method-
logy focused on this type of teaching encourages teachers to abandon traditional roles
as controllers of student learning. However, according to McKean (2014), student-cen-
tred education promotes independence while maintaining certain levels and forms of
control by the teacher. The main focus is on ensuring that students are actively invol-
ved in lesson design, finding sources of information and creating a learning product.

Independent learning. A teacher or a student can initiate independent learning.
However, independent learning does not necessarily mean that students have made a
conscious decision to study. Instead, students simply receive individual assignments
and work independently in a formal or informal format. It can be an individual task to
create a collaborative educational product that is responsible for their part. A teacher
usually offers teaching materials.

Despite the difference in forms and methods of the strategies mentioned above,
we could identify their common key idea: to provide students with freedom of choice
and equip them with knowledge and skills to make their learning sustainable and
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relevant. Having analyzed the research findings on independent learning (Mousavi,
2017; Kristmanson, Lafargue, Culligan, 2013; Johns, Wolking, 2017), we singled out the
most successful and efficient ways of personalized learning intensification and
realization.

In the USA and Canada, language learning centres with independent access to
resources have been established to actualize the personalization and independence of
students. From the standpoint of personalization, these centres meet the different
educational needs and interests of students. However, they only provide access to
training materials and do not teach autonomous learning skills. They are, in fact, a
practical tool for achieving the goal of self-study, and their effectiveness is enhanced
by working with a teacher or counsellor (Little, 2015). The proliferation of self-access
centres in the 1990s was motivated by a complex combination of economic, techno-
logical and educational challenges. Self-access centres for learning are parts of langua-
ge laboratories at universities or colleges and serve as counselling centres that provide
advice on learning. It is not an approach to learning but a form of learning that contri-
butes to the personalization of independent learning. Learning resources are grouped
by topic and level; consultants help choose the resource and strategy for working with
it. They do not control the learning process or outcomes. Thus, students initiate
learning, determine needs and goals, perform learning activities themselves. On the
one hand, students learn to be responsible and stimulate intrinsic motivation, but on
the other hand, there is no planning, monitoring, independent choice of resources and
regularity, so learning in self-access centres is not fully autonomous. However, encou-
raging students to be more autonomous.

Sometimes language learning centres with independent access are criticized for
their organization and operation. Thus, Reich (2002) believed that they inhibited the
development of students' creativity. Tasks and activities that students perform in
language centres of individual self-access offer materials for developing receptive
speech skills of listening and reading. The researcher argues that students should be
encouraged to perform more interactive and creative tasks to ensure more significant
variability in opportunities. For example, involve students in writing reviews and
literature reviews, movies, events attended, or planning and conducting a personal
event in a foreign language. To do this, you must have the skills of individual learning.
Therefore, the researcher provides recommendations for the development of educa-
tional materials and the role of teachers in this. Materials should be interactive, one
that encourages feedback. Teachers can support students in setting a goal based on an
analysis of their needs and in assessing their progress. In order to create a favourable
environment in the centres of individual self-access, five principles for the centre's acti-
vity have been developed by Dingle and McKenzie (2001), providing a natural choice
of learning strategy, materials and means of assessing learning through questionnaires
and student surveys; development of a flexible learning scheme that allows students
to adjust their action plan according to opportunities and circumstances indepen-
dently; provide counselling on the analysis of previous experiences or the conversion
of negative experiences into productive ones.

Educational practitioners O’Connor, Chrome, Farrar (2014) emphasize the cri-
tical role of teaching materials within the self-accessible language learning centre.
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According to them, educational materials perform affective and cognitive functions.

The first is to increase students' motivation to learn and turn it into a positive
experience, while the second function is implemented by providing access to linguistic
information and instructions for completing tasks.

Teaching foreign language communication requires assistance and support
from an expert in this field, whose role can be performed by a teacher, a consultant or
a native speaker. Without professional-pedagogical assistance, the student's know-
ledge and skills lack awareness. Counselling services are offered in the centres of
individual self-access to education. Dingle and McKenzie (2001) explain the functions
of consultants as follows:

- clarification of goals and expectations;

- adjustment of the curriculum to opportunities and previous students’
experience;

- identification and analysis of needs;

- encouraging students to evaluate informational resources;
identification and evaluation of learning strategies;
planning;

- developing strategies for self-monitoring and evaluating outcomes.

Counsellors perform these functions at the request of students. However, we
would like to highlight that the counsellor first assists with the principles and strate-
gies of self-learning and then advises on language issues.

For effective counselling, Cotterall and Crabbe (2008) proposed a problem-sol-
ving scheme that counsellors or teachers can apply. As this scheme was suggested for
learning a foreign language, counselling can be conducted in a foreign language if stu-
dents have the appropriate level of knowledge. The scheme consists of several stages:

1. Initial dialogue to identify needs and difficulties.

2. Defining strategies and finding solutions.

3. Creating learning opportunities to encourage students to use the proposed
strategies.

4. Observation of students during the tasks.

5. Evaluation of students' learning behaviour in using strategies and providing
feedback to correct the choice of strategies.

6. Final pedagogical dialogue to provide advice and predict alternative ways to
solve problems that may arise during individual work.

Therefore, we can claim that language counselling in self-access centres helps
develop personalized learning skills. In particular, such support is a powerful tool for
developing awareness of learning strategies and management of self-study.

The most popular forms of personalized learning implementation at universi-
ties are collaborative learning, portfolio, self-evaluation and peer-evaluation. Collabo-
rative learning is a form of learning in small groups focused on creating a learning pro-
duct or sharing information. Little (2015) claims that interaction is a basis for future
personalization. According to him, the involvement of students in interaction with
peers to solve problems contributes to the development of individual learning skills
because this form of learning involves a specific part of individual tasks and the res-
ponsibility of each student for their work in the implementation of a standard educa-
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tional product. An interesting learning strategy can be suggested as a task for students,
who are good at the material, to teach other students and perform peer learning.

Apart from the educational context, another dimension of the learning process
should be considered, such as the traditional and alternative assessment strategies.
Self-assessment is an independent judgment of a student about his knowledge or
achievements, which usually has a more formative focus to improve the student's
awareness of strengths and progress in the learning process. Regarding personalized
learning, we define assessment as a reflection of collaborative active learning results,
involving both students and teachers in determining the context of learning and
assessment criteria. Researchers claim that it is difficult to assess the level of personali-
zed learning skills formation because the process implicates cognitive skills and perso-
nal transformations that cannot be assessed. Such assessment means that students and
teachers reflect on the experience gained in learning and teaching the language.

In this case, it is necessary to use self-assessment, a didactic and formative pro-
cess that promotes personalized learning, reveals learning strategies, demonstrates the
level of language competence and dynamics of independence.

Whether it is possible to assess the quality of personalized learning is disputable
because establishing "standards" of personalized learning leads to the paradox of
"forced" independence. Among the most efficient activities for self-assessment skills
formation, we consider practices focused on explaining to students the meaning and
principles of individualization, identifying prior experience, and developing criteria.
Such practices are part of the transformation process essential for the successful imple-
mentation of personalized learning. Thus, to create a tool for measuring the level of
personalization of language learning, it is necessary to integrate various aspects of the
learning process and take into account their relationships, in particular: cognitive and
metacognitive dimensions; affective factors and motivation, behavioural cognition
styles and their influence on the decision-making process, cooperation and interaction
in the social dimension of the educational process.

An ideal model of personalized learning assessment is an effective teaching
strategy when students are informed about how they will be assessed and involved in
the assessment. This type of assessment is defined as interactive assessment (Hamp-
Lyons, Tavares, 2011). It is an assessment system that emphasizes the formal use of
possible final assessment by involving students in reflections on their learning during
the assessment. Intervention or interaction during assessment stimulates and challen-
ges students to achieve better results than their actual ability. Interactive assessment
occurs when the teacher understands the student's needs through guidelines, additio-
nal questions, feedback and other forms of interaction to use assessment itself as a
learning tool. We perceive interactive assessment as an effective form for the formation
of self-assessment skills and critical reflection with further focus on the sustainability
of the results of this process.

One of the awarding tools for self-assessment is a portfolio. Analyzing the
value and expediency of the language portfolio, it should be noted that, in addition to
the development of reflection skills and individual self-study, the tool positively
affects students' self-efficacy, which in turn enhances the need for continuous self-
development. Bandura (1996), in the theory of self-efficacy, hypothesizes that self-effi-
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cacy (i.e. their judgments about the ability to perform specific tasks) is determined by
four factors: previous learning positive effect, quality of learning, support and encou-
ragement from others, and physiological reactions (anxiety level). In addition, research
on self-efficacy has shown that self-efficacy influences student personal traits, such as
task choices, perseverance, effort, and achievement. The portfolio will help address the
first two of the four factors perceived as determinants of self-efficacy: students' views
on previous effectiveness and quality of learning (Pettis, 2014). Using the portfolio,
students can review the results of their previous experience from a more positive view
and identify ways to reproduce the positive aspects of this experience. This process
can eventually lead to increased self-efficacy, inner motivation and self-regulation.
According to Bandura (1996), such an increase in self-efficacy will lead to awareness
of the essence of "self-regulation", which affects students' perceived independence and
self-motivation.

Conclusions. The considered forms and methods of personalized education
focus on providing students with the opportunity to take an active part in learning and
control the educational process to improve both language competence and individual
learning skills. However, analysis of educational practices at Canadian and American
universities demonstrates that students need the training to develop their indepen-
dence in learning. In particular, it seems likely that the development of personalized
learning skills depends on how students perceive the essence of such learning and
their ability to use metacognitive strategies in the educational task. With this in mind,
it is recommended to apply specific pedagogical practices for reflection skills develop-
ment: portfolio, self-assessment checklists, peer learning and feedback, pedagogical
dialogue.

Furthermore, to obtain an integrated result from increasing academic success in
the educational component, foreign language in particular, and the formation of perso-
nalized learning skills should be synchronously combined with strategies of indivi-
dual learning and language learning. Therefore, the main requirement for the tasks is
the delegation of part of the responsibility from the teacher to the students, starting
with the curricula planning and ending with the evaluation of the results. After all,
acceptance of responsibility and the right to make decisions in learning are fundamen-
tal for the successful implementation of developing individual learning skills (Scharle
& Szabo, 2000). It is necessary to take into account the change in the role of the teacher
from the one who transfers knowledge to the one who directs and supports. This
transformation can be realized if the teacher himself has personalised learning skills,
helps establish the values and needs of language learning, and combines strategies for
learning the discipline and skills of personalized learning.
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