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The article deals with the problem of the integration of Ukrainian pupils into
the Austrian school system in the context of forced migration. The aim of the paper is
to establish the relationship between the traumatic experience of war, displacement
and the quality of learning in new conditions, as well as delineate the factors that
influence the reduction of stress in the classroom and, as a result, improve learning
and integration in a new community. The vast majority of children was accepted by
Vienna where there were taken various measures to ensure that Ukrainian children
could be integrated into the learning process in the Austrian school system. There are
a lot of different factors that play an important role in the process of this integration.
In order to determine these factors, interviews were conducted with mothers and data
were collected, analyzed and conclusions were drawn. It has been found that there
were different stories of the integration into a new community even within one family.
It depended on the atmosphere in the classroom, a variety of materials and forms of
work, empathy of the teacher and classmates, acceptance of the school as the safe
place etc.
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Y cmammi poseaadaemvca npobaema iwmeepayii YkparHceKux wxoaapi6 6
aBcmpiiicoky cucmemy wKiavnot oc8imu 8 konumexcmi Bumymenoi miepayii. Memotro
cmammi € BcmanoBaenna 36'a3xi6 mixe mpabmamuunum doc6ioom Binnu ma Bmeui 3
domy ma axicmio HaBuanna 6 noBux ymobax, a maxox onucamu paxmopu, AKi
BnaubBaromo na 3smenuenna cmpecy 8 Kaaci i, AK HACAIOO0K, NOKpaUyomes HABUAHHA
ma adanmayito 00 HoBux ymoB. IlepeBaxna Girvuicme Oimei O6yara npuitHAma
Bidnem, 0e 6y.10 Bxumo pisHomanimui 3ax00u 044 inmeepybanna ykpaincoKux oimert
8 nabuasvnun npoyec wxorax Biona. Icuye Oaeamo pisnux paxmopib, axi
Bidiepatomv Baxcauby poav y npoyeci inmeepayii. IIra moeo, uwod BcmanoBumu yi
¢axmopu, 6yso npoBedero inmepb'to 3 mamycamu wKoAapib, y pe3ysvmami 1020
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dani 0yao 3ibpano, npoanasizoBarno ma 3pobaeno Bucnobxu. byio Buabaeno, ujo
HaBimo 6 mexax odnier cim'it inmezpayia 6 HoBy zpomady 6i0dybasaca no-pisHomy.
Ile 3aaexano 6i0 ammocgpepu 6 waaci, pisHomanimuocmi mamepiari6 ma gopm
pobomu, emnamii Buumenss ma 00HOKAACHUKIB, cCHpUBHAMMA WKOAU AK De3neunoeo
Micysa ma iHule.

Katouobi caoBa: yxpaincoki wkoaapi, inmeepayisa, aBcmpiiicoka cucmema
wKiarvHoi ocBimu, Bumymena miepayisa, mpabmamuunui docbid, inmepb’to, wxosa Ak
Oe3neune micye.

Introduction. The paper focuses on the integration of Ukrainian pupils into the
Austrian school system in the context of forced migration, specifically examining the
emotional and psychological aspects as well as the supporting factors that influence
the process of adaptation to new conditions. The aim of the paper is to establish the
relationship between the traumatic experiences of war, displacement and the quality
of learning in new conditions, as well as delineate the factors that influence the
alleviation of stress in the classroom and consequently enhance learning and
integration within a new community.

The topic of this research is familiar to the author of this article due to personal
experiences. In March 2022, many mothers with their children relocated to Austria
where the children were enrolled in Austrian schools. According to the recent data
from the Austrian Presse Agency, approximately 13,000 Ukrainian pupils have
attended Austrian schools since the start of the war in Ukraine (Austria Presse
Agentur, 2023). Vienna has been the primary destination for Ukrainian children. The
Vienna Board of Education has implemented various initiatives to facilitate their
integration into the Austrian education system. Two options were offered to the
children: integration into a standard class or placement in a "New-in-Vienna" class
(Neu-in-Wien Klasse). The New-in-Vienna classes were designed for students who did
not get a place in a regular class. In these classes, the children were supervised by two
teachers, one German-speaking and one Ukrainian-speaking teacher. The tandem
approach of the teachers, whereby one teacher taught in German and the other teacher
communicated with students in their mother tongue (L1), was initially highly
beneficial, as per the parents' feedback. The New-in-Vienna classes were a special form
of German support classes and a temporary measure for teaching students from
Ukraine. Since September 2022, these classes have been called classes with a focus on
German-Ukrainian (KSDU - Klassen mit Schwerpunkt Deutsch-Ukrainisch). The
primary goal was not only to give children a structured everyday life but also enable
them to develop cognitively (Vasylchenko, 2023).

In order to enhance educational and career prospects, it is an explicit goal of the
Austrian education system to promote the language skills of children and young
people in primary educational institutions and schools, since language skills are
fundamental to successful learning processes and educational pathways as well as
social participation and social advancement (BMBWF, 2021). According to the
Ministry of Education, the command of German as a language of instruction (L2) is
necessary as it is the basis for active participation in educational processes and
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therefore a criterion for academic achievement (BMBWEF, 2019). Pupils who enter the
Austrian education system as lateral entrants must be able to speak German in order
to be able to function in Austrian schools and realize future prospects - just like pupils
who speak German at home and are therefore lucky enough to be at little linguistic
disadvantage (Dirim & Pokitsch, 2018). Gogolin criticizes the monolingual orientation
of the school and describes it as the monolingual habitus of a multilingual school.
According to her research, the monolingual self-image is one of those moments of
structural inertia of the institutions of the education system, which must be overcome
in the multilingual context (Gogolin, 2008). More recent approaches argue in favor of
involving the L1 in second language acquisition in various ways, for example, Levine
(2011) argues that appropriate use of the L1 is useful and even valuable for L2 learning
and by involving the L1 in the classroom, L2 learners become more actively engaged
and this leads to better language acquisition. Cummins (2007) also notes that the
conscious use of students' L1 can act as a form of scaffolding for higher language
performance. This all leads to the concept of translanguaging as defined by Otheguy
et al. (2015), where the entire linguistic repertoire of a speaker is taken into
consideration. For this reason, the organization of classes for Ukrainian children,
where the teachers worked in tandem, seems to make sense. On the one hand,
children’s L1 was a great support in the process of L2 learning and helped, on the other
hand, to reduce anxiety associated with the experience of fleeing.

Methods. It was essential to ascertain how the integration process of Ukrainian
children into the school system works and how they deal with a new foreign language,
new classmates, and educators. A case study which is embedded in qualitative
research was chosen as a research design. In case study research, the researcher
observes a phenomenon or takes interviews to look for similarities, patterns and
relationships between patterns (Ridder, 2020). The central feature is the focus on
individual units such as people, groups or organizations, i.e. individuals in a social
science sense (Lamnek, 2016). Caspari und Grinewald (2022) assume that more
general structures manifest themselves in individual cases beyond what is specific to
them. The interviews, which were selected as the data collection method, were
conducted in May - June 2022, with the respondents being the mothers of Ukrainian
schoolchildren who had entered the Austrian school system. Three respondents took
part in the interviews. The number of children is seven, namely, one child aged 6, one
- 9, three - 11 and one - 15. The questions asked were about observations of their
children's behaviour and mood after school, as well as children's stories about the
classroom atmosphere, communication with friends and teachers, and learning
German. The responses provided a further opportunity to identify factors that
contributed to stress reduction in the classroom and, therefore, facilitating the
emotional and psychological integration of Ukrainian schoolchildren into the new
German-speaking educational environment. The analysis of the collected data allowed
concluding the factors that positively influence the integration process of Ukrainian
children in Vienna schools.

Results. The interviews with the Ukrainian mothers revealed that children who
attended New-in-Vienna classes were in their native language environment and
considered it an advantage. Initially, the mothers found it particularly helpful that
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there were two teachers, one of whom spoke the children's first language, and that the
children did not feel overloaded. However, the situation was quite different if the child
was enrolled in a regular class and had to adapt immediately to a completely new
language environment without support in L1. It was a huge stress for children because
most of them had never learned German before. Without any knowledge of German,
sitting in regular lessons, they not only had to deal with the new foreign language but
also with the content of the subject. Firstly, the children felt overwhelmed.
Nevertheless, the progress in German language skills became noticeable much more
quickly compared to the children who attended the New-in-Vienna classes. The
process of integration and socialization was also much more active.

From the conversations with mothers, it became clear that there were different
stories of the integration into a new community even within one family. Here are some
examples.

One mother recounts the school situation of her three sons. All three of them
attend regular classes: the youngest son attended year 4 at primary school, and the
other two went to a grammar school. The eldest son was 15 at that moment and the
middle son was 11. According to their mother, the youngest and eldest sons were
particularly lucky with their new classes. It depended on different factors. Regarding
the youngest son, he liked his teacher, who was very attentive and empathetic. From
the very beginning, she prepared additional materials and activities for him, so that
this child could participate in learning with other schoolchildren. Thus, this child was
so well integrated into the learning process that he was able to participate in
everything and did not remain speechless. He was never bored, had a good rapport
with his classmates, and walked to school every morning with great joy.

The eldest son (15 years old) attended a school with extensive music lessons in
Ukraine before the war and played a musical instrument himself. In Vienna, the
mother found a school class where the teenagers had music as their main subject and
were interested in art. In this way, the eldest son found like-minded people and took
part in various activities together, even outside the school. This played a decisive role
in his successful integration process. The middle son, however, did not feel so
comfortable in comparison to his brothers. He took part in lessons with all the other
students, but he did not understand anything because he did not speak German. He
was not given any additional materials to make him feel involved in the learning
process. As a result, he was demotivated to go to school, socialize and had no desire
to learn.

I was able to get such a precise description from Olha (the mother of three sons)
because she was an English teacher herself and saw the whole situation from her
teacher's perspective, so it was possible to take a look behind the scenes.

Other mothers could only evaluate the situation by questioning their children
and keeping an eye on their mood or desire to attend school.

Nevertheless, I have also received informative reports from them. Julia told me
about her daughter (Nastja), who was in Year 1 at secondary school. Nastja did not
know German at that moment, but she was a very open-minded and sociable girl. In
her case, her knowledge of German did not play any role in terms of communicating
with her classmates. As far as the subject matter was concerned, she said that she
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understood what the lessons were about (the teacher explained a lot of things to her in
English), and she did not feel overwhelmed - quite the opposite. She enjoyed talking
about her Austrian teacher, and how empathetic she was, how friendly and kind-
hearted. The factors such as a nicely furnished classroom and delicious food also
played an important role in her feeling at ease in the new environment.

Nastja had an older brother who was 15. According to his words, he did not feel
stressed. He spoke good English, not bad German, so he did not have any language
barriers. Instead, he made new friends, did not feel overwhelmed by the situation at
his new school, and even at the moment of our conversation he had already integrated
quite well.

The next example is connected with two sisters. The younger one started school
in Vienna without any knowledge of German; however, she had an advantage. There
was a girl in her class who knew her L1, became a contact person for Sofia, and
supported her. Sofia's older sister was in Year 1 at secondary school. She only started
learning German in Ukraine in September before the beginning of the war but did not
know much yet. The family found a solution to improve her German skills. After
school, she had a Zoom meeting every day with her grandmother, who was a German
teacher in Ukraine and taught her German.

The majority of students from Ukraine keep working on their homework in the
afternoon, which is regularly sent by the Ukrainian school, checked and graded by
Ukrainian teachers. In the beginning, it was an enormous effort for children, but no
one wanted to lose the connection with their home country, their own class, and the
Ukrainian school program.

Discussion. In New-in-Vienna classes, pupils who were supervised by
German-speaking and Ukrainian-speaking teachers, experienced less stress because of
the connection to and supporting in their L1 and adapted more smoothly compared to
those who were immediately placed in regular classes without such support.
Therefore, it can be concluded that the involvement of L1 in the learning process leads
to stress reduction and corresponds to the concept of school as a safe place established
today. A school can be a place that is stable and reliable and creates a positive
atmosphere through trusting relationships. One of its main tasks is to create an
environment for a child that is free from the fears that have caused the trauma, give
the child the opportunity to restore emotional safety, build trust and feel that nothing
bad can happen to him or her. ‘“The safe place’ is part of the pedagogical concept of
trauma (Bausum et al., 2013) and offers a transitional space after a stressful experience
in which trust can be restored, as well as development and growth (Plutzar, 2021).

A positive self-concept is very important for the successful acquisition of L2 and
has a lasting impact on learning success. Like other children with a migrant
background, the Ukrainian refugee children accepted into the Austrian school system
are considered 'exceptional' pupils who are either unable to follow the German
language of instruction well enough or not at all (hence 'exceptional'). In order to be
considered an 'ordinary' student, their language skills are tested at specified intervals
using a Mika-D test. This is a measuring instrument for analyzing the level of
competence in German. The main aim is to determine whether the child can follow the
German language of instruction. The results of the Mika-D test have an impact on the
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pupil's career by determining how they will continue in the next school year and in
which class. This test-taking caused many difficulties not only because of the lack of
competencies in German but also because of a stressful situation, the kids had been
through. Fleeing, the feelings of fear, loss, and defenselessness are something that no
human being should experience. War experiences are among the worst experiences a
child can be exposed to. It is a situation that very spontaneously takes a person out of
their comfort zone. Children need a secure base and secure attachments. All of this
was torn down overnight. All of this creates trauma as an enormous burden for
children and their parents. You feel completely different, devastated, and helpless. The
stress of the traumatic situation is not only expressed psychologicall but also
physically. Much research has been devoted to the relationship between emotional and
psychological aspects, traumatic experiences, and the impact on learning capacity.
Everyone knows the expression “Fear makes you stupid.” But there is a scientific
explanation for this: “If intense feelings (fear, anger, joy, tension) arise before a
learning process, it takes some time until the affective excitement subsides and settles
down to a medium level suitable for learning” (Metzig & Schuster, 2020, p. 331).
According to Lozanov's study results, high performance of the brain occurs when there
is complete mental and physical relaxation (cf. Lozanov 1978, quoted in Castner &
Koch, 1993, p. 22). Measurements of brain waves, heart rate and breathing rhythm
have shown that slowing down all processes in the student's body during the learning
process leads to increased learning and memorisation. The state in which the brain can
work optimally is called the alpha-state, which promotes stress-free and anxiety-free
learning (Castner & Koch, 1993). If this important prerequisite for meaningful learning
and retention is not met, it can mean that cognitive processes and integration into the
group or classroom at school may be impaired.

According to Lundguist-Mog and Widlok, promoting emotional and
psychological development is fundamental to strengthening self-confidence,
socialisation in the new conditions of forced migration, enabling interaction and
communication. This psychosocial level is also an important factor in learning a
foreign language (Lundguist-Mog & Widlok, 2015). Bausum believes that one of the
most important factors of resilience is the joy of life, which needs to be learned again.
People learn and remember best when they are emotionally engaged. This also applies
to positive feelings of joy, fun, happiness and pride (Bausum et al., 2013). A similar
conclusion has been made by Bruchholz and Tscherny who emphasize the importance
of feelings of joy which can successfully counteract traumatic experiences (Bruchholz
& Tscherny, 2016). Lang and co-authors are convinced that for children and
adolescents with emotionally distressing experiences, it is necessary to make a new
corrective experience in the field of their emotional experiences. It is necessary to add
joy and confidence, lightness and elation to their baggage, which supports optimism
and creativity in thoughts and actions (Lang et al., 2013). Plutzar adds that it is a
positive self-concept that contributes to success at school (Plutzar, 2021).

In the context of foreign language learning, in our study of German as a medium
of instruction, the approach developed by Hans Reich plays an important role,
according to which a resource-based understanding of the development of
bilingualism in a migrant society is possible. In addition, he emphasises the
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importance of cooperation between teachers of different subjects, as well as the need
to integrate students' mother tongue into school curricula (Atamaca et al., 2023). The
position of scholars who note that when the natural use of one's own language is lost,
the feeling of helplessness and insecurity becomes stronger (Grindberg & Grindberg,
1990; Kronsteiner, 2003). It is in the context of forced migration that there is a threat of
losing the natural use of the mother tongue. Plutzar believes that feelings of
powerlessness and anger are closely related to the experience of so-called
‘speechlessness’ (Sprachlosigkeit) and belong to the emotional dimension of language
(Plutzar, 2021). She emphasizes that the loss of a mother tongue (L 1) can be seen as a
loss of self and identity. Therefore, it is important, according to Plutzar, to create a safe
space in which both languages, the mother tongue (L 1), and the new foreign language
(L 2), have their place and interact (Plutzar, 2019).

Conclusions. Drawing from the experiences of different above-mentioned
families, it is evident that the successful integration of Ukrainian students into the
Austrian school system relies on the following key factors:

— creating a relaxed and carefree atmosphere conducive to learning;

— organizing a game-oriented learning process and developing activity-
oriented competence;

— using as many different learning channels as possible;

— preparing tasks that are differentiated by the level of mastery of the
material;

— demonstrating good diagnostic skills and abilities to give feedback to
children;

— using a variety of materials and forms of work tailored to a specific
learning group;

— offering learners a choice of different tasks and approaches.

If the aforementioned factors are taken into account, a school becomes a place
characterized by stability and reliability, promotes emotional and psychological
balance, strengthens self-confidence, positive self-esteem, self-respect, freedom and
creativity of thinking, and thus creates optimal environment for learning of the new
language and the integration into the Austrian education system.

References

Atamaca, B., Demir, O., Dirim, I, Lengyel, D., Perner, K. P., Savag, A., Sentepe, M. O.
& Vasylchenko O. (2023). Hinweise zur Arbeit mit dem Analyseinstrument ELA.
In ELA - Erfassung friiher literaler Aktivititen: Ukrainisch, Tiirkisch, Russisch,
Deutsch.

Austria Presse Agentur (2023). Rund 13.000 ukrainische Kinder in Osterreichischen
Schulen. https:/ /science.apa.at/ power-search/7905934988214525349

Bausum, J., Besser, L. U., Kithn, M. & Weifs, W. (Hrsg.) (2013). Traumapidagogik.
Grundlagen, Arbeitsfelder und Methoden fiir die pidagogische Praxis. (3. Aufl.).
Weinheim u. Basel: Beltz Juventa.

Bruchholz, A. & Tscherny, S. (2016). Lebensfreude als heilende Kraft - Lebensfreude
empfinden und konservieren: Ein Erlebnisbericht. In: Baierl, Martin; Frey, Kurt

-57 -


https://science.apa.at/power-search/7905934988214525349

lNopieHsinbHO-redazoaidHi cmydii Ne 1 (48), 2024

(Hrsg.) Praxishandbuch Traumapidagogik. Lebensfreude, Sicherheit und Geborgenheit
fiir Kinder und Jugendliche. Gottingen: Vandenhoeck & Ruprecht.

Bundesministerium fir Bildung, Wissenschaft und Forschung (2019).
Deutschforderklassen und Deutschforderkurse. Leitfaden fiir Schulleiterinnen und
Schulleiter. Wien.

Bundesministerium fiir Bildung, Wissenschaft und Forschung (2021). Nationaler
Bildungsbericht Osterreich 2021. Wien.

Caspari, D. & Griinewald, A. (2022). Prototypische Forschungsdesigns. In Caspari,
Daniela; Klippel, Friederike; Legutke, Michael K. Schramm, Karen (Hrsg.)
Forschungsmethoden in der Fremdsprachendidaktik. Ein Handbuch. 2., vollstandig
tiberarbeitete und erweiterte Auflage. Ttibingen: Narr Francke Attempto Verlag
GmbH, 69 - 85.

Castner, T. & Koch, K. (1993). Lernen ohne Angst und Stress. Einfiihrung der Suggestopiddie
in den Schulunterricht. Darmstadt: Winklers Verlag.

Cummins, J. (2007). Rethinking monolingual instructional strategies in multilingual
classrooms. Canadian Journal of Applied Linguistics, 10(2), 221-240.

Dirim, I. & Pokitsch, D. (2018). Eine Zweitsprache lernen - eine Zweitsprache
sprechen. Zum Problem und zum Umgang mit der Herstellung von
Nichtzugehorigkeit durch Deutschférderung. In Mattig, Ruprecht; Mathias,
Miriam; Zehbe, Klaus (Hrsg.) Bildung in fremden Sprachen? Pidagogische
Perspektiven auf globalisierte Mehrsprachigkeit. Bielefeld: transcript Verlag, 59 - 79.

Gogolin, 1. (2008). Der monolinguale Habitus der multilingualen Schule. Miinster:
Waxmann.

Grindberg, L. & Grindberg, R. (1990). Psychoanalyse der Migration und des Exils.
Miinchen, Wien: Psychosozial-Verlag.

Kronsteiner, R. (2003). Kultur und Migration in der Psychotherapie. Ethnologische Aspekte
psychoanalytischer systemischer Therapie. Frankfurt am Main: Brandes & Apsel.

Lamnek, S. (2016). Einzelfallstudie. In: Lamnek, Siegfried, Krell, Claudia (Hrsg.).
Qualitative Sozialforschung. 6. iberarbeitete Auflage. Weinheim: Beltz: 285 - 312.

Lang, B., Schirmer, C., Lang, Th., Andreae de Hair, I., Wahle, Th., Bausum, J., Weif3,
W. & Schmid, M. (Hrsg.) (2013) Traumapidagogische Standards in der stationdren
Kinder- und Jugendhilfe. Eine Praxis- und Orientierungshilfe der BAG
Traumapidagogik. Weinheim u. Basel: Beltz Juventa.

Levine, G. S. (2011). Code choice in the language classroom. Multilingual Matters.

Lundguist-Mog, A. & Widlok, B. (Hrsg.) (2015). DLL. Deutsch fiir Kinder. Stuttgart:
Ernst Klett Sprachen.

Metzig, W. & Schuster, M. (2020). Lernen zu lernen. Lernstrategien wirkungsvoll einsetzen.
10. tiberarbeitete und erweiterte Auflage. Berlin, Heidelberg: Springer.

Otheguy, R., Garcia, O., & Reid, W. (2015). Clarifying translanguaging and
deconstructing named languages: A perspective from linguistics. Applied
Linguistics Review, 6(3), 281-307.

Plutzar, V. (2019). Sprachenlernen im Kontext von Flucht und Migration.
Psychologische Aspekte und ihre Implikationen fiir den Deutschunterricht. In:
Schmolzer-Eibinger, Sabine, Akbulut, Muhammed & Busjati, Bora (Hrsg.) Mit
Sprache Grenzen tiberwinden. Sprachenlernen und Wertebildung im Kontext von Flucht

-58 -



lNopieHsinbHO-redazoaidHi cmydii Ne 1 (48), 2024

und Migration. Minster: Waxmann, 215-228.

Plutzar, V. (2021). Die Schule als sprachlich ,sicherer Ort” im Kontext von Migration
und Flucht. In: Krobath, Thomas, Lindner, Doris & Scherf, Susanne (Hrsg.)
Briicken bauen. Migration — Flucht — Bildung. Wien: Lit, 85-101.

Ridder, H.-G. (2020). Case Study Research Approaches. Methods, Contribution to Theory.
Augsburg, Miinchen: Rainer Hampp Verlag.

Vasylchenko, O. (2023). Deutschférderung der ukrainischen Fliichtlingskinder in
Osterreich. In L. Bezugla, A. Ketzer-Noltge, D. Spaniel-Weise, J. Wolbergs & L.
Hofler (Hrsg.) Briiche und Kontinuititen: Aktuelle Themen der Ukrainischen
Germanistik  nach ~ Februar 2022.  Open-Access-Tagungsdokumentation  eines
Symposiums im Rahmen der Themenwoche ,Krieg in der Ukraine — Perspektiven der
Wissenschaft”. Universitdt Leipzig, 60-73. Retrieved Junel4, 2024 from
https:/ /doi.org/10.36730/2023.1.buk

-59 -


https://doi.org/10.36730/2023.1.buk

