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AHHOTALINN

Opecma KAPIIEHKO .
PA3BUTUE WHCTUTYIIUM TIPUEMHOW CEMbU KAK @®OPMbl OIIEKM HA]L
PEBEHKOM B IIOJIBIIIE (IIEPBASI I10JIOBMHA XX B.)

B cmamuve packpoimut cmanoBaenue u paséumue UHCIMUmMyma npuemMHol cemvl, npodbiema
oneku Hao pebenxom 6 npuemuoil cemve [loavuiu, 36oa10yuonHble nepemenst 8 npedocmabienuu
oneku Odemam B nepboi nosobure XX 6. Axyenmupobano 6Humanue Ha ocBeujeHuU coO0epKaHUA
onexu 6 Kowcmumyyuu Peuu Ilocnosumoi Iosvwiu (17.03.1921 e.). Packpwims: mpebobanus x
NPpUEMHbIM CeMbAM U Yca08us, B komopbix oHu Mo2ym npedocmabiams onexy, pynxyuu Omoesa
obujecmBennoii onexu, [enapmamenma onexu HAO peberxom, ocyuwecmBasiowux npaBoboe
peayaupobarue onexu Ha0 demwvmu 6 npuemsix cemvax Ilorvuiu. B nocieBoennviil nepuod oneka
pasbubasace naanobo, nod pykobodcmbom eocyoapcmba, 6 3HauUMeAbHOU cmeneHy puHaHcupobala
onekyHcKue aKyuu.

Karouebote croba: oneka,  noneuumesbcKue — UHCMUMYYUU,  NONeHUmescko-6oc-
numamenvHas O0eAmeAbHOCHb, 0emu-CUuponvl, NPUEMHAA CeMbs,
Bocnumanue, Hopmamubro-npabobas 0asa, opeanv. MeppUMopuUatb-
Ho20 camoynpabaenus, konmpoas, Ilorvuia.

CBemaana @EJJOPEHKO .
UCTOPUKO-NEOJATOTUYECKUE  IIPEAIIOCBIIIKU  CTAHOBJIEHUSI  OBILIEU
T'YMAHUTAPHOMWM IIOATOTOBKU CTYIIEHTOB B BBICIIIEU IIIKOJIE CIIIA

Ha ocHoBe meopemuueckoeo auaiusa pabom amepukanckux —ucciedobamesei U
obpazoBamenvrvix dokymenmoB npedcmabiena abmopckas nepuoou3ayus OCHOBHuIX HanpabieHui
cmanobaenus obujett eymanumaproil noozomobxu cmyodenmol 6 CLIA. Buideservt nams ocHoBHbIX
nepuo008 pasbumus obweil eyMaHUumMapHou cocmabiawujeil amepuxanckozo Bvicuieeo 0bpasobaru
oxapakmepu3oBanvl ¢ NO3UUUL COOPIKAHUA U CHIPYKMYpbl YueOHbIX KYppuxyAiymob, a makxe
opeanusayuu y4ebHo-6ocnumamensHo2o npoyecca 6 amepuxanckol Bvicuienl wiKkose C MOMeHMA
ocHoBanus ee nepbuix urcmumymob na meppumopuu CHIA. Yemanobaeno, umo nauaro XXI Gexa
o3HamenoBasocy nosbaeHuem HoBou, ycobepuiencmBobannoi Modeau 00Ujec0  2YMAHUMAPHO20
00pasoBanus 8 Buicueit wixose CIIA, xkomopas no npaby moxem HA366amMbCs YUCTO AMEPUKAHCKOU
6 npomubobBec xiaccuueckoil AHeA0CAKCOHCKOU MOOeAU, ¢ komopotl oHa bepem c6ou UCHOKU.

Karouebote croba: obujas eymanumapHas 1o020mobka AMepUKAHCKUX —CHiYOeHnob,
Bvicuiee obpasobarnue CILIA, cmydenmuv Oaxarabpuama, yueOHbLI
KYPPUKYAYM.

Poman BYJITAKOB

CIIEHUPUYECKHUE OCOBEHHOCTH PEAJIU3AIWUNM MYJIbTUKYJIBTYPHOI'O
IHoaXOOA B OBPA3OBAHUN ®PAHLINU

Cmampa  nocbawena ocobeHHocmam — cmanobieHus U OUHAMUKY  pasbumus  uoetl
MYALMUKYALIMYPHO20 100x00a 6 00pazobanuu Dpanyuu. Ymounens gpaxmoput eeo 5604101410HH020
pasbumusa  nymém KoHkpemusayuu Bedywjux 5manob, aHaAU3A  Meno00A02UUeCKUX OCHOB
MYABIMUKYALMYPHO20 — 00pasoBanus  Kak — COUUAAbHO20 — UHCHUMmMYyma,  coombemcmbByouux
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cmpameeuii nedaeoeudeckon npakmuku Dpanyuu. Konkpemusupobanvl nosuyuu ppanyysckux
YHEHBIX OMHOCUTNEAbHO NOHUMAHUA CYUsHOCU U 1edae02uteckoil 1eaecoodpasHocmu heHomena
«MYABMUKYALIMYpPHOe 00pazobarue».

Karouebote croba: MYALMUKYALIMYPAAUSM,  MYAGIMUKYALIMYPHBIE  100X00,  MYAbIMU-
KyAvmypHoe o0pasobanue, smanvi pasbumus MyAsbMUKYAbIMYpPHO20
obpazobanus 6o Ppanyuu, npUHYUN 0UAL02a KYABIYP.

Eaena 2)KMOKKO )
COIINMAJIBHO-IIEIIAT QF UYECKHUN ACIIEKT OBPA3OBATEJ/IBHBIX IIPOI'PAMM
I CEJIbCKOXO3AUMCTBEHHBIX PABOUYUX-MHUTPAHTOB B MEKCUKE

B cmamve npedcmabienvi pe3yivmamv. HAyuHO-Ne0A202UUECK020 UCCAe008aHUSA, 1eablo
Komopozo 0vl10 onpedesenue 00pazoBamesvHbiX Ccmpameuil, UCNOAb3YeMbIX npaBumesscmbom
Mexcuxu 6 wxauecnfe mexanusma 044 UHMePAUUU CeAbCKOXO3ANCHBEHHBIX PabOmMHUKOB-
Muepanmob 8 coyuarvHo-mpyooByo xusns 8 coBpeMeHHbIX COYUANbHO-IKOHOMUUECKUX YCA0BUAX.
WccaedoBanue nokasaso, umo makumu obpasoBamesvtvimu cmpameeuamu abasiomes Ipoepammot
Hayuonasvnoeo Cobema 041 xuswu u mpyoa u Hayuonasvoeo uxcmumyma obpasobarus
63pocavix, Llenmpor 6azoBoeo obpasoBanus 045 B3pocavix, Llenmpul 045 uikoasHoeo 0bpasoBarus,
IIpoepamma  obecneuenus obpasoBanusa  B3pocavix, Ilpoepamma  obecneuenuss o00pasoBanus
ceavckoxozatcmbentvix  pabomuuxob-muepanmob, Ilpoepamma «BosmoxHocmu», KyAbmypHble
muccuu. Ilpoexmv.  npabumesscmba Mexcuku no obpasofanuio  ceabckoxo3aicmberHbix
pabomHukob-muepanmob Bvieasidam oateko UOYujuMU, 00HAKO cmamucmuxa cBudemesscmbyem,
umo 6 2012 200y, uucao B3pocavix, KOmopvie NOAYHUAU HAYAAbHOE U CpedHee 00pasoBamue,
cocmaBuno Bceco 4222 uenobexa (13,69% om obujeil uucieHHOCHU HE2PAMOMHO20 HACEAEHUS
Cmpabvl).

Karouebote croba: o0pasoBanue  B3pocavix;  00pasoBanue  MAPeUHAALHBIX — epynn
HacereHus;,  obpasoBamesvHbie  NPOPAMMbL 04 CEAbCKO-
X0351LCMBeHHbLX pabomuuxob-muepanmob 4 Mexcuxe;

06]9&305&7’1’16/11)7-[1)[6 cmpamecuu  MEKCUKAHCKO20 npaﬁume/lbcmga;
meopuA MapeuHaAbHOCu.

Maia JEPHOBAA .
MOZIEJIU SMIIMPUYECKOI'O OBYYEHMA B3POCJIBIX: 3APYBE>KHBIN OIIBIT

B cmampe npoanaiusupobarsi Modeau sMnuputeckoeo odyueHus, komopsle cyuecmbyiom 6
3apybexcHoil meopuu U npakmuke obdpasoBanusa 63pocavix. Cpedu wHux modeau [1. Koaba,
JI. Oxonaun, 1. bayoa u 1. Yoxepa, I. Quna, k. Ipatichghep u Ix. Ixonc, a makxe, K. Umuna.
Onpedesero, umo 6 ux ocHoBe Aexum MpaHcOpMayus U UHMepnpemayus onvima camux
cmydenmob; npenodabamens uepaem poab pacusumamopa uiu mpexepa, a He nepeboduuka
PearbHOCU UAU NOCNABU4UKA UCTUHDL, BOOPYKaAOM Cy0eHmol kKoMnemeHyuAMUY, 6 Komopbix OHU
HYKOalomes 045 ycnexa 6 peaibHoM Mupe t co30ai0m YHUKAAbHYI0 B03MOXKHOCTb 045 n002omobku
cmyoenmob k npogheccuoHaNbHOU Kapbepe.

KatoueBuie croba: o0yuenue B3pocavix, onwim, pedpaexcus, smnupueckoe o0yueHue,
acurumayus 00yueHus, y4edHbIlL YUK, MPAHCHOPMAYUS ONbINA.
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Examepuna MA3YPEHKO
ONPENEJIEHUE TIOHATUA «TOJIEPAHTHOCTb» B PABOTAX BPUTAHCKUX
YUYEHBIX

B cmampve packpuimo 3Hauenue noHAMUSA <MOAEPAHIMHOCTD» Hepe3 UCHOPUUECKYI0 NpPUsMy
eeo pasbumus, komopoe npodosxaemcs. Onucanvl u NPoaHaIU3UpoBans. ycio6us, 6 komopuix b0
chopmyaupobaro 3mo nowsmue u nokasana e2o 63aumocbasv ¢ peauuosHviM obpasobaruem 6
wxoaax Beauxobpumanuu. Taxxe 6 cmamve onucawvt puaocopckas u CcoUUALbHAA CMOPOHDL
npobaemb.

Karouebote croba: mosepanmuocms,  o0pasoBanue,  peaueuosHoe  obpaszobarue,
Bocnumanue,  ¢pusocopckuii U COYUAALHWITL  ACHEKIbL
1MOAePAHIMHOCIIIU.

Hamaaua TOPYK

KITIOYEBBIE UJIEW TEOPUN SMIIMPUYECKOI'O OBYYEHUE B3POCJIbIX IIUTEPA
JPKAPBUCA

Paccmompenvl B3ena0vt Bvidaroujecocst aneautickoeo awopaeoea Ilumepa [DkapBuca Ha
obpazobanue u obyuernue B3pocavix. Ocoboe BrHumarue yoeseHo paspabomanHol ucciedobamenem
Mo0eAu ImMnupueckoeo o00yueHus B3pocabix, KOMOpas ompaxaen pasHoobpasue nymei, Komopble
npoxodsm B3pocavie 6 npoyecce ycBoenus HoBoeo onvima. VIx ycaoBHo MoxHO KaaccugpuyupoBams
HA mpu kameeopuu: «omcymcmbue obyuenusa» (non-learning), «mepegprexcubroe obyuenus» (non-
reflective learning) u «pepaexcubroe odyuenus» (reflective learning). Pecpaexcubroe obyuenue c
onopotl Ha axkmubHoe ocmvicaenue ungopmayuu I1. [Ikapbuc cuumaem naubosee deticmbeHHvim 6
cucmeme obpasoBanus 63pocasix, NOCKoAbKY 63pocaas AUHHOCTL KOHCMpYyupyem onvim 6 yuebHot
cumyayuy u mpaucgpopmupyem eeo 8 3Haus, ymeHus, Habviku, B3ea520bl, YbexoeHus, SMOYUU U
uybcmba, unmezpupyem noayuentoe 8 c6oio cobcmbernyio buoepagpuio.

Karoueboie croba: o0pasoBarue 63pocavix, IMnUpUUeckoe odyqerue, onvim, peghrexcus.

Jlapuca IACEYHUK
HEHTPBI IEJATOTUYECKOI'O OBPA30BAHUA BTEPMAHUU

B cmamve nokasana poav Llenmpo8 mnedaeoeuueckoeo o0pazoBanus 6 onmumusayuu
npogeccuonasvHou nodeomobxu yuumesei 6 Iepmanuu. A6mop yxasvibaem, umo Llenmpul Oviau
co30ambl Kax Mexgpakysvmemckue noopasdesenus 6 cmpyxmype yHubepcumema 044 KOOpOUHAYUL
npogpeccuonarvHoi  nodeomobku - cmydenmof, nosyuarnwux — nedaeoeuyeckoe  obpazoBanue;
onpedessem  Hanpabaenus pabomw.  LlenmpoB, ox6amwibarouyux Bce  hazvl  nodeomobku:
meopemuuveckyio (yueba 6 yuubepcumeme), npaxmuueckyto (pegpependapuam) u nobviuierue
kBarugpuxayuu yuumesei. B cmamve dana obwyaa xapaxmepucmuka ocHOBHbIX 3a0a4, HANpabeHutl
u ¢popm pabomot Lenmpa nedaeoeuneckoeo 0dpasoBarus u npedmemusix oudakmux yHubepcumema
Ilaccay (Passau), packpvoimol Baxuvie ¢yukyuu Lenmpa 6 onmumusayuu npakmu4eckoi
nodeomoBku yuumeetl.

KaroueBote caoba: Lenmp neoaeoeutecko2o 00pasoBarus, npogpeccuoHaNbHAS
nodeomobxa yuumeaen, cmynenuamas 1o020mobka yuumeet,
mpéxgpasoBasn modeas nedazoeuteckoeo 00pasoBanus: meopemuneckas
nodeomobxa, npakmuueckas mnodeomoBka, nobviuerue xBasugu-
Kkayuu,  npogeccuoHasvHoe — macmepcmbo,  NpogheccuoHaNbHAA
noddepscka, akademuueckas no00epKKa.
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Jleca CAJIO .
OPTAHU3AILIMOHHBIE OCOBEHHOCTHU nHoaroToBKu YUUTEJIEU
XOPEOI'PA®UU B YHUBEPCUTETAX CIIIA

Cmampa  nocBawena  uccae006anuio  Opeanu3ayUOHHbIX — ocobeHHOCmell  1nodeomobku
yuumenei xopeoepacgpuu 6 CIIA. CpaBuumenvHviil anaius npousbedern Ha npumepe Oecamu
Bedyuwux  Boicuiux  yuebHvIX  3a6edenuti, axkpeoumoBannvix  Hayuonarshoiu  accoyuayuen
Tanyebarvroix  wxor CIIA. Paccmampubatomes mpeboBanus K amMepukaHckoMy Yuumenro

xopeoepacgpuu, cneyuduka kBasupukayuoHHbX IK3ameHo8 1 YpobHu 1o02omobKu, npeosoxeHHbvie
Geoywumu BY3amu CILIA.

KatoueBuie croba: nodeomobxa yuumeas xopeoepagpuu 6 CILLIA, opeanusayuommbie
ocobenrocmu noozomobku, Hayuonarvras accoyuauus
Tanyebarvnoix  wxon  CIIA,  kBarucpuxayuonmve  ypobHu
nodzomobxu yuumens xopeoepagpuu 6 CILIA.

Tameana PAIIYMEHKO
HIBEUITAPCKUW OIIBIT OPTAHU3ALINN YYEBHOI'O IIPOLECCA HA OCHOBAX
HOJIMKYJIBTYPHOCTHU B BBICILIEU IIIKOJIE

B cmamve ymouneno nonamue «nosukysvmypuoe obpazoBanue» 6 xonmexcme eeo
(pyHKUUOHANLHBIX  CBA3ell € KAMe20pUAMU  KpOCC-KYAbIMYpPHO20 U 2400a4bH020 00pazoBanus;
ocyujecmbiena uHmepnpemayus NOHAMUUL  «NOAUKYALIMYPHAA KOMNEMeHMHOCMb»,  «Kpocc-
KYABMYPHASL KOMINEMEHIHOCHIbY, «2A00AIbHAA KOMNEMEHTHOCTIb.

Onpedesena  cywHocms — opeanusayuu — yuebHoeo — mpoyecca — HA  NPUHYUNAX
noaukyavmyprocmu 6 Bvicuiux  yuebHwvix 3a6edenusx. Oxapaxmepu3oBanvl NOAUKYALIYPHDLE
0CHOBbL opeanusayuu yuebdrozo npoyecca 6 Boicuieit wixose IlBeriyapuu.

Obpawjero  Buumanue Ha popmupobarue NOAUKYALMYPHOL KOMNEMEHMHOCHU  KAK
Kkat0ueBoil npogpeccuonasvHol xapaxmepucmuxu 0yoyujeeo cneyuaiucma 6 ycaobusx cobpementoeo
KYAbIYpPHO pasHoodpasHo2o obujecméa.

KatoueBuie croba: noaukyavmyprocms,  Bvicuiee  obpasoBanue,  Bvicuiee  yuebHoe
3aBedenue, opeanusayus yuebHO20 npoyecca, NOAUKYALIYPHOE
00pasoBarue, noauxysvmypHas komnemenmuocms, LlBenyapus.

Mapusa BACBUIbIIINH
COBPEMEHHbBINM YPOK B MY3EE XY/JO>KECTBEHHO-TBOPYECKUX ITPO®PUIIL
YKPAUHBI U I10JIBIIIN

[IpoanasusupoBars. ocobenHocmu opeanusayuu u npobedenus My3euHsvx ypokoB 6 mysesax
xyooxecmBenro-mbopueckoeo npogpuss  Ykpaunv u Iloavwu. OnpedeseHsvl 0CHOBHble MUNbL
MY3eTHbIX YpoKoB, Memoosl U npuemsl aKmuBu3ayu no3HabamesvHoll 0esmessbHOCHU yuaujuxcs 6
cpede myses. ObocHoBano 3HAHeHUE MY3EUHBIX YpPOKoB 044 packpuimus mbopueckozo nomeHyuala
YHAauuxcs.

KaroueBuvie croba: MY3eUHblll  Ypok, My3seu XyooxecmBeHHo-mBopueckoeo npoghuis,
My3einas cpedda, Munsl MY3eluHbX YpokoB, unHmepakmubHoie
Memoobl.
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Hamaaua PBIHIIEHKO .
MOJIE/Ib KOMMYHUKATUBHOW IIOATOTOBKM KYPCAHTOB YYEBHBIX
HEHTPOB IIOITPAHUYHOM CJIY>KBbI PECITYBJIMKHN I1OJIBILIA

B cmamve npuBeders: u 0600ujeHbl pesyavmanivl UccAe008aHIA 0NbIMA KOMMYHUKAMUBHOTL
nodeomobku cneyuasucmob Iloepanuunon cayx0dsr Pecnybauku Ilosvuia (memodosoeuneckue
100x00bl, NPUHYUNDL, heddaeoeuteckue ycao06us, memoosl, popmvl u m.0.) u ocBeujeHvl 0cHOBHbLe
KOMNOHEHMbL CIPYKMYpPHO-PYHKYUOHAALHOU MOOeAl YKA3AHHO20 Npoyecca Kak Memoouveckoi
cxemsl. Onucannas modeab 0aen B03MOXHOCTb OMPA3UMD A02UKY HAYYHORO NOucka u cpedcméa
docmuxeHuss  pesyAvmamoB  peuieHus HAYUHOU  3a0a4l, HANPABAEHMbIX HA  pa3pabomxy
pexomenoayuii 1o  coBepuiencmbobanuto  Memoouxu  opmupobanus  npogheccuoHaNbHOTL
KOMMYHUKAMUBHOU  KOMNemeHmHocmu  Maaduieeo nepcoxasa locyoapcmBennoi  noepaHutHoi
cAYkObL Y Kpaunsl cpedcmbamu UHOCTPAHHO20 A3bIKA.

Karouebvie cro8a: Mo0enb, KOMMYHUKAMUBHAA KOMNEMeHMHOCb, NpoghecCUOHAIbHOE
Hanpabaenue, noepaHuuHuku, eBponeickue cmandapmel, Pecnybauxa
IHoavuua.

JTroomuara KATPEBHUY

MUCIIOJIb3OBAHUE  HIO3UTUBHOIO  OIIBITA  BEJIMKOBPUTAHUM  IIPU
INPO®ECCHUOHAJIBHOU TIOAI'OTOBKE ByAyIINUX YUYUTEJIEM TYMAHUTAPHBIX
AUCHUITTIMH B YKPAUHE

B cmamve npedcmaBaenvt ocHoBHbvie npobiembvl 8 npogeccuonassHoil nodeomobke 06yoyusux
yuumeneil  eymamumapHozo npoguas 6  Bysax  YVxpaunw. Ilpedcmabaenvl  31eMeHNIbL
10A0XKUMEAbH020 ONbima 10020moBku smux cneyuasucmod 6 ynubepcumemax Beaukxobpumanuu.
Buumanue cocpedomouero 8 uacmocmu Ha co0eprameabHOM HA Men00040eUteckoM KOMIOHEHMAX
nodeomobxu. Ha ocHoBe  cpabuumenvHoeo — amaiusa — npeoAoKeHs.  peKOMeHOAyuu - 1o
coBepuiencmbobanuto nodeomobku nedazo0eof eymanumapHozo npoguis 6 Ykpaue, UCnOAb3YA
10A0KUMeAbHBLI Onbim Beauxobpumanuu.

KatoueBuie croba: 6yoyuue yuumers eyMaHUumMapHulx OUCYUNAUH, NPOPecCUOHANbHAA
100201m06Ka, 3apy0exHbiil ONbiI, CO0ePHAMeAbHbII U Memooudeckull
KOMNOHEHMbL, YueOHble NAAHDL U NPOSPAMMBL.

Cepeen AIYK

TEOPETUYECKUE ACHEKTbI IPO®ECCUOHAJIbHOU MOATOTOBKU BYAYLIUX

MATUCTPOB B C®OEPE TEXHUKU U TEXHOJIOTUWU: 3APYBEXKHBIN OIIBIT

B cmamve ocyujecmbaen anaius cucmemst Buicuieeo 00pazoBanus omoesvHbX eBponerickux
cmpan u CIIA 6 xonmexcme nodeomobku 0yoywux cneyuaiucmob 6 obiacmu mexHuxu u
mexHosoeutt 6 ycaoBusx maeucmpamypel. Ha ocnoBe anaiusa OdokymenmoB u  HayuHo-
npakmuveckux uccAe006anutl omeuecmBeHHblX U 3apYOexHbIX YHeHbIX Packpbimbvl 0cobeHHOCU
nodeomobku  Oyoywux  npenodaBameseii N0  OUCYUNAUHAM — TEXHUKO-1EXHOA0SUHECKO20
Hanpabaenus 6 Bvicuiux yuedHvix 3a6e0eHUAX 3apYOeKHBIX CHIPAH.

Karoueboie croba: npenodaBamenv  Bvicuiell  WIKOAbL,  MEXHUKA U  MEXHOA02UU,
npogpeccuonarvrasn nodeomobia, E6ponetickue cmpansi, CLIA.
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ANNOTATIONS

Oresta KARPENKO
EVOLUTION OF FOSTER FAMILY INSTITUTION AS A FORM OF CHILDCARE IN
POLAND (THE FIRST HALF OF THE 20™ CENTURY)

The article reveals the process of formation and evolution of the foster family institution,
tackles the problem of foster care in Poland, evolving changes in the childcare system in the 1st half of
the 20t century. It highlights the meaning of childcare as defined by the Constitution of the Polish
State (Rzechpospolita) (of 17.03.1921). On August 16, 1923 the Act on Social Care was adopted and
came into effect (Art. 1, Art. 2 Cl. A). It determined the main objectives and scope of social care and
childcare, in particular, as well as priority needs for comfortable living, i.e. food, underwear, clothes
and footwear; appropriate accommodation with heating and lighting; job search assistance, etc. In
addition, it secured children’s right to religious, spiritual, mental and physical development as well
as assistance in their preparation for further professional activities.

The article also discloses the requirements to foster families and preconditions for care
provision, functions of the Social Care Department and Childcare Department that used to regulate
foster care in Poland at the stated period.

Polish scholars |. Matejek, M. Jamrozek, B. Matyjas distinguished the following three stages
in the evolution and activities of the abovementioned institution: 1923 - 1926, 1926 - 1934, and
1934 - 1939. According to them the first stage was characterized by absence of specific guidelines on
foster families that fell within the jurisdiction of local authorities, demonstrated no considerable
progress in childcare or even had negative results. The second stage was peculiar for its territorial
experiments on foster care introduced by the £odz Social Care Department. Encouraging foster
families seemed the only viable solution to the problem which childcare institutions were faced with.
As the number of abandoned children grew, municipal infant homes were overcrowded and could not
increase their admission quotas. Thus, abandoned infants were placed with foster families, as ordered
by the Orphan Care Department. The third stage (1934 - 1939) was notable for its dynamic
development of foster families all around Poland. In 1934 the Ministry for Social Care authorized
foster care.

The post-war childcare system was planned and managed by the state which provided
financial support for childcare activities.

Key words: care, childcare institutions, childcare activities, orphans, foster family,
upbringing, normatively-legal base, local authorities, control, Poland.

Svitlana FEDORENKO
HISTORICAL AND PEDAGOGICAL PREREQUISITES OF THE LIBERAL ARTS
EDUCATION INCIPIENCE IN THE US HIGHER SCHOOL

The paper highlights the historical roots of liberal arts education (it is also known as general
education), tracing its development through five singled periods. In early American higher education
there was a unified liberal arts curriculum focused largely on classical studies. Over time, a new
emphasis on education as a means to prepare individuals for a wvariety of vocations caused
modifications in how general education has been offered to students.

Nowadays it is something of an educational industry in the United States as nowhere else in
the world. As the twenty-first century begins, liberal arts education has become a part of every
student’s baccalaureate education and should be viewed as a method of enhancing the overall level of
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learning for undergraduate students. Liberal arts education is a modern conceptualization of an old
idea. It is therefore an essential and critical piece of the overall undergraduate educational experience.

Liberal arts education is tightly correlated with the values of American democracy, with
American ideas of citizenship, and with American view of a life well lived. This type of
undergraduate study has worked out the ideal of liberally educated student of the twenty-first
century who is a lifelong learner, open-minded, tolerant, intellectually curious, self-actualizing with
striving for personal growth, physical and mental health and spiritual well-being. As a learner and
global citizen, the liberally educated person is actively engaged with the world in all of its
complexity, diversity and dynamism. Liberal arts education in the US higher school continues to be
reviewed and reevaluated historically and philosophically, and its models continue to be reexamined
and restructured.

Keywords: US liberal arts education, US higher education, undergraduate
students, curriculum.

Roman BULGAKOV
SPECIFIC FEATURES OF MULTICULTURAL APPROACH IDEAS IN FRENCH
EDUCATION

The article covers the problems of the multicultural approach making up and its dynamics of
development in France. Factors of its evolution are specified via its main stages concretization, and
methodological analysis of foundations of multicultural education as a social institution and
respective educational practice strategy in France. French scholars' views concerning the essence and
the phenomenon suitability of multicultural education are specified.

The trend of reforms and directive documents, the content of curricula and educational
programs initiated by the Government and the Ministry of Education of France show the topicality
of multicultural approach ideas for the educational practice of the country's schooling system. The
experience of France confirmed the effectiveness of application of pluralistic models in the process of
multicultural education content construction and its technologies. The analysis of the development
stages and specific features of multicultural approach ideas in France points out that multicultural
education is in demand not only in the countries with a high level of immigration but also in
multiethnic ones.

Thereby the study and analysis of multicultural education in France prove the
appropriateness of its application concerning the theory and practice of education in Ukraine. It is
necessary to be flexible taking into consideration both advantages and disadvantages of French
experience in the process of educational policy designing and implementation in the country. The
exchange of ideas between the educational systems of France and Ukraine should avoid the
corruption of national education achievements, of its specific features, cultural and historical
uniqueness. The responsiveness to the ideas and principles of multicultural approach at all sectors of
Ukraine's system of education can promote the achievement of this goal.

Key words: multiculturalism, multicultural approach, multicultural education,
development stages of multicultural education in France, dialog of
cultures principal.
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Olena ZHYZHKO
SOCIO-PEDAGOGICAL DIMENSION OF EDUCATIONAL PROGRAMS FOR
MIGRANT FARM WORKERS IN MEXICO

This paper states that the historical origin of the societies of Latin America since the
beginning marks the emergence of a dichotomous parallelism, resulting from the overlap of cultures
that occurred from the duality of values, social structures and political and administrative systems.
The article presents the results of a pedagogical scientific study which aim was to reveal the
educational strategies used by Mexican government as mechanisms for integration of migrant farm
workers into the working life in the current socio-economic conditions. The Mexican socio-
educational programs for migrant farm workers are based in the theory of marginality. The study
presents marginality as a social phenomenon that has flourished in the twenty-first century world,
however, is the subject of numerous international studies since the early twentieth century. The
study showed that educational strategies are part of the Programs of National Council for Life and
Work and the National Institute for Adult Education, the Centers for Adult Basic Education, the
Centers for School Education, the Program for Care of Demand of Adult Education, the Program of
Care for Migrant Farm Workers, the Opportunities Program, and the Cultural Missions.

The scope of the purpose of migrant farm workers education in Mexico is far-reaching and
is represented in three major areas: encourage self-responsibility and the process of self-realization
of the individual, appropriate cultural and vocational training; promote and raise the cultural,
professional and social status of the population; training to enable higher levels of efficient
production and increase the corresponding income to raise the standard of living and a fair
distribution of goods. The study showed that it is also worth noting the diversity of educational
opportunities for migrant farm workers. Statistics show that in 2012, the number of marginal youth
and adults who concluded primary and/or secondary school was only 4222 people, representing
13.69% of the total population with potential educational backwardness.

Key words: adult education; education of marginal groups; educational programs
for migrant farm workers in Mexico; educational strategies of
Mexican government; theory of marginality.

Maiya DERNOVA
MODELS OF ADULTS EXPERIENTIAL LEARNING: FOREIGN PRACTICE

This article analyzes the models of adults experiential learning which exist in foreign theory
and practice of adult education. Among them are D. Kolb’s, L. Joplin’s, D. Baud’s and D. Walker’s,
G. Dean'’s, |. Pfeiffer’s and ]. Jones’s as well as K. Itin’s models.

Experiential learning theory defines learning as the process of knowledge creation through the
transformation of experience, so knowledge is the result of experience understanding and
transformation. Experience understanding is the process of taking information, and experience
transformation is an interpretation of information and action based on this information. As a
process, experiential learning is cyclical in nature and requires an initial focus of the learner,
followed by interaction with the phenomenon being studied, reflecting on the experience, developing
generalizations, and then testing those generalizations.

In the centre of experiential learning models is a learning process, but subject matter is also
important. So educators characterize experiential learning in two ways. The first set of theories
focuses on the process of experiential learning; the second set of theories relates to the context in
which experiential learning takes place. The experiential learning is designed to engage students in
direct experiences which are tied to real world problems and situations in which the instructor
facilitates rather than directs student progress. Experiential learning motivates students and creates
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self-directed life-long learners.

It has been concluded that models of adults experiential learning are based on the
transformation and interpretation of students’ experience; teacher acts as a facilitator or coach, not
the interpreter of truth provider; equip students with competencies they need for success in the real
world and give students a unique opportunity to prepare them for professional careers.

Key words: adults learning, experience, experiential learning, experiential
learning model, facililitation, learning cycle, reflection, experience
transformation.

Kateryna MAZURENKO

TOLERANCE AS A PART OF UPBRINGING POTENTIAL OF THE
NONCONFESSIONAL RELIGIOUS EDUCATION GREAT BRITAIN

The article describes the sense of the notion “tolerance” in the historical usage and its
development that is continuing today. Tolerance is defined as value and a social norm of civil society,
manifested in the right of all individuals to be diverse in society, ensuring harmony between different
faiths, political, ethnic and other social groups, respecting the great variety of world cultures,
civilizations and peoples, preparedness to understanding and cooperation with people who differ in
appearance, language and beliefs.

The widespread phenomenon of non-confessional religious education in the late XX century
contributed to understanding the goals, tasks, content and ways of organizing and implementing
school religious education in the modern world. To adapt educational concepts and approaches to
socio-cultural situation proved to be very important. The conditions under which the notion
appeared and the ways it connected with the education are studied. The connection of the notion
“tolerance” and the religious education in Great Britain is also presented. The article touches upon
philosophical and social aspects of the problem. Among the most important factors of the process are:
the secularization of society; technology development and information exchange related phenomenon
of globalization, multiculturalism, commercialization of education and knowledge; systemic crisis of
the cultural paradigm of modernism; the emergence of new global threats. The article grounds the
importance of religious education and its positive influence on students’ tolerance formation. The
political influence on the education and tolerance is also presented. The research concludes that
religious aspect of education is important in both Europe and in Ukraine and the problem of
tolerance needs further studying, especially in today's world. In pedagogics the problem of
spirituality must be paid special attention to because it aims not only to develop, define, determine
ways, means and methods of forming specific competencies, knowledge and skills, but also to instill
and develop certain qualities, abilities, traits and behaviour. The importance of religious education
studying as the essence of the educational process in today's educational science is emphasized.

Key words: tolerance, education, religious education, upbringing, philosophical
and social influence.

Nataliya HORUK
KEY FOUNDATIONS OF PETER JARVIS’ THEORY ON EXPERIENTIAL ADULT
LEARNING

The author of the article considers the views of an outstanding British andragogue Peter
Jarvis on adult education and learning. The researcher developed the theoretical foundations of
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lifelong learning in the context of the formation of post-industrial society and globalization processes.
P. Jarvis arques that the current generations go through radical social and cultural changes. Existing
institutions of family and schools do not always have time to adequately respond to the changes
occurring in the system of values of society and humans, that is why continuous education is the
only means of adaptation to constantly changing social and professional environment, as well as a
way to preserve identity.

This article presents experiential learning model created by P. Jarvis. It describes the variety
of ways undergone by adults in the process of gaining new experience. These are classified into three
wide categories. The first category is “non-learning”. It combines “presumption”, “non-
consideration” and “rejection” to confirm that a person does not always learn after obtaining some
new experience. The person limits development assuming immutability of the world around, some
specific objective reasons can prevent him from the possibility of new learning experience, or it can be
conscious rejection of learning potential. The second category is “non-reflective learning” and
includes “pre-conscious learning”, “skills learning” and “memorization”. Studying can be informal
and incidental, acquired in the process of conscious imitation, role modeling or memorization.
According to P. Jarvis the third category “reflective learning” is the most functional and effective in
the system of adult education because adults construct their experience from learning situation and
transform it into knowledge, skills, views and believes, emotions and feelings, integrate them into
own biographies.

The article emphasizes that despite the considerable complexity of P. Jarvis’ model, his
typology is one of the most interesting and scientifically justified because it describes the possibility
of a personality obtaining new experience. A focus on the individuality of a student and the
importance of his previous experience, paying attention to the possibility of non-used potential for
learning are among the main achievements of the researcher.

Key words: adult education, experiential learning, experience, reflection.

Larysa PASICHNYK
THE CENTRES OF TEACHER EDUCATION IN GERMANY

Various aspects of teacher education in Germany have been the subject of national scientists’
research. However, the work of the Teacher Training Centres leaves much to be studied. The article
focuses on the role of Teacher Training Centres in optimizing teacher training in Germany, analysis
of their main tasks and activities. The author points out that the centers were established as
university interfaculty subdivisions to coordinate the training of the prospective teachers; identifies
the specialized areas of the centers, which cover all levels of educational system: theoretical
(studying at university), practical (referendariat) and in-service education.

It is identified that the basic objectives of the Centres are: coordinating pre-service teacher
education and student teaching; ensuring connection between general education study and teaching
methods courses, content courses of specific subject and instruction ; designing and carrying out
researches on schooling, teachers and teaching; assisting in setting of academic requirements;
planning, organizing and managing the admission of students to the teacher training programs;
evaluating of teacher training curriculum; advising on forming the university personnel; providing
academic support to teacher trainees; developing and implementing distance training of teachers.

The article summarizes the main objectives, directions and activities of the Teacher Training
Centre and Subject Didactics at the University of Passau in Germany, reveals the important
functions of the Centre in optimizing teacher education, improving partnership between universities,
schools and moderators of educational seminars, enhancing the role of research.

The author characterizes the main tendencies in the work of Teacher Training Centres,
aiming at ensuring continuity in the curriculum of pre-service teacher training and in-depth
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training (referendariat), providing academic support to students, conducting research on schooling,
teachers and teaching, ensuring cooperation between all institutions responsible for teacher
education, arranging activities to improve the professional skills of teachers.

Key words: Teacher Training Centre, teacher training, degree teacher training
program, three-level model of teacher training: theoretical training,
practical training, in-service training, professional skills, professional
support, academic support.

Lesia SALO
ORGANISATIONAL PECULIARITIES OF DANCE TEACHER TRAINING IN THE USA

The article deals with the organizational peculiarities of dance teachers’ training in the US
universities. The contrastive analysis is conducted on the example of 10 leading universities,
accredited by the US National Association of Schools of Dance. The requirements to the American
dance teacher, the specific character of qualifying exams and degrees, suggested by the leading US
universities, are described.

The dance teacher in the USA is required first of all to have proper professional training. To
get the right to work in public school the choreography teacher should get at least the bachelor’s
degree in education.

The first demand to dance teacher in the USA is to get the higher pedagogical education
which gives them the right to teach dance in public school. Practical experience is preferable that
could be obtained at school practice or internship. One of the important requirements for those who
desire to work in dance education is having the certificate. To get the certificate one should keep up
with the demands listed above and to pass the PRAXIS tests which are in the list of exams offered by
the Educational Testing Service.

The best chances on the labour market have those who have got the master’s degree. They
have the right to work in kindergarten and high school, as well as in community college. Master
degree program offer art and pedagogical components as well as research component which gives
master students the chance to pursue the post-graduate studies and work on their thesis.

The majority of 10 best US universities training dance teachers start with the bachelor-level
program (BFA, BA or BS).

Key words: dance teacher’s training in the USA, organizational peculiarities of
training, US National Association of Schools of Dance, qualifying
degrees of choreography teacher’s training in the USA.

Tetiana RADCHENKO
SWISS APPROACH TO ORGANIZATION OF STUDIES ON THE MULTICULTURAL
FUNDAMENTALS AT HIGHER EDUCATION INSTITUTIONS

The concept of «multicultural education» in the context of its functional links with the
categories of cross-cultural and global education as well as interpretation of the definitions
«multicultural competence», «cross-cultural competence» and «global competence» are defined in the
article. Multicultural fundamentals of organization of studies at universities have been determined.
The article considers Swiss system of higher education as a multicultural phenomenon.

Operation of the universities meets the requirements and takes into account equal
educational opportunities for members of all ethnic groups of the country, attracts foreign students
and encourages academic mobility. The essence of organization of studies on the multicultural
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fundamentals at higher education institutions has been characterized.

The research emphasizes the multicultural fundamentals of organization of studies at Swiss
universities which are manifested by meaningful signs of multiculturalism for the selected
components related to target, content, operation, economic resources, human resources, student
contingent, structure and monitoring. The signs of multiculturalism include promotion of
humanization, democratization, diversification, internationalization, multilingualism, openness and
accessibility of education.

Great attention is paid to the formation of multicultural competence as a key professional
characteristic of the prospective expert under conditions of the modern culturally diverse society.

Key words: multiculturalism, higher education, higher education institution,
organization of studies, multicultural education, multicultural
competence, Switzerland.

Mariia VASYLYSHYN
THE MODERN LESSON IN ART MUSEUMS IN UKRAINE AND POLAND

The peculiarities of museum lessons’ organization and realization in the art and artistic
museums of Ukraine and Poland are analyzed. It is said that museum lesson is a lesson at the
museum or the museum exhibition using interactive technologies for different age categories of
students. Museum lesson is organized by students in order to gain knowledge of a particular
curriculum or to consolidate and deepen the skills acquired in the ordinary classroom. Realization of
lessons in the museum involves the creation of a special educational environment that contributes to
acquiring knowledge by students and application them in educational activities. The term “museum
environment” is presented as a set of museum objects that are used in the museum and educational
cooperation.

The main types of museum lessons are characterized. Among them are excursions, lectures,
tours, discussions, travels and meetings with prominent figures, museum and educational festivals,
birthday parties in the museum. These specialized forms of museum activity have the aim to inform
children as well as to form their skills and contribute to the formation of their artistic culture.

Some methods and techniques of improving the cognitive activity of students in the museum
environment in Ukraine and Poland are determined. The differences can be seen in wvarious
approaches to the organization of museum interaction. In particular, the museum lessons in Ukraine
provide mainly focus on academic, formal education, which implements educational objectives of a
specific subject curriculum at museums. They develop knowledge firmly fixed in the memory. At the
same time the museum lessons and workshops take place in Poland within the formal education and
have considerable creative and developmental potential, stimulate students to scientific research and
actually implement the principle of “lifelong learning”.

Also, the role of museum lessons in the development of creational potential of students is
proved and explained. Using interactive methods of learning activities in the museum classrooms in
Ukraine and Poland promotes cognitive interests of pupils, their life competences. Skilful
combination of traditional and interactive methods of learning activities provides high efficiency of
museum lessons, children’s wish to learn new and interesting information and appropriate level of
academic performance of students.

Key words: museum lesson, art museums, museum environment, types of
museum lessons, interactive methods.
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Nataliya RYNDENKO
THE MODEL OF THE CADETS' COMMUNICATION SKILLS TRAINING IN THE
BORDER GUARD SERVICE TRAINING CENTERS OF THE REPUBLIC OF POLAND

The article presents the basic results of the research of the border guards™ professional
communication skills training practice in the Border Guard Service of the Republic of Poland
training schools (methodological approaches, principles, pedagogical conditions, methods and forms)
and highlights the essential components of the structural and functional model. The components of
the model are interdependent and can be realized under the pedagogical conditions which ensure the
effectiveness of the model. Characterized model makes it possible to represent the logic of scientific
research and the means of solving scientific tasks aimed at the development of recommendations on
improving the techniques of forming professional communicative competence of the State Border
Guard Service of Ukraine junior staff by means of a foreign language.

Nowadays, the society’s demands to the quality of the professional communication skills
training of the law enforcement officials, including border guards, increase due to the peculiarities of
the border service in terms of integrated border management, and European integration and Euro-
Atlantic intentions of our country. That is why there is a need for comparative cross-cultural and
international researches of the European border guards™ professional training best practices because
of the insufficiency of such information.

This article is one of the first attempts of comprehensive analysis of the European border
guards’ communication skills training, by means of a foreign language. It is important and necessary
in terms of finding new ways and means of intensive communication skills training, changing its
content and requiring the use of innovative technologies and techniques.

Key words: model, communicative competence, professionally oriented, border
guards, European standards, the Republic of Poland.

Lyudmyla KATREVYCH
THE USE OF GREAT BRITAIN’S POSITIVE EXPERIENCE FOR PROFESSIONAL
TRAINING OF FUTURE TEACHERS OF HUMANITIES IN UKRAINE

In the article, the main disadvantages of professional training of future teachers of
humanities in Ukraine’s universities are shown. The elements of positive experience of these
specialists’ training in Great Britain’s universities are revealed. The attention is paid mainly to
content and methodic components of training.

On the basis of contrastive analyses, the recommendations have been suggested for the
improvement of professional training of future teachers of humanities in Ukraine using Great
Britain’s positive experience. Among the important ideas are the following: to introduce separate
specialties on civic education and religious studies for secondary school teachers; to realize
transparent professional selection of applicants through professionally-oriented and psychological
testing; to include subjects of students’ personal choice in the curricula of humanitarian and
pedagogical specialties at all universities and the amount of optional training courses, which should
be studied during each semester, must be determined by the Ministry of Education; to give autonomy
to universities in developing curricula of optional courses according to the research work of lecturers;
to develop the content of training programs inclusing modern international tendencies, problems of
multicultural education, European wvalues etc., to use innovative technologies and methods of
training based on the idea of learning through interaction with others, searching for solutions of
problem situations, providing students’ free, independent educational activities; to use appropriate
forms and methods of knowledge assessment for developing a certain level of communicative skills,
critical thinking skills and creative abilities of future teachers of humanities; to apply educational
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potential of interdisciplinary approach, to combain knowledge of different humanities. The
importance and opportuneness of these recommendations for Ukrainian education are emphasized.
The article concludes that the ultimate goal of professional development at every level of training is to
form a specialist, a teacher who can realize his potential and meet his educational needs, encourage
himself to self-development and self-improvement.

Key words: future teachers of humanities, professional training, foreign
experience, content and methodic components, syllabuses and
curricula.

Serhiy YASHCHUK

THEORETICAL ASPECTS OF FUTURE MASTERS TRAINING IN TECHNOLOGY AND
TECHNOLOGIES: FOREIGN EXPERIENCE

The analysis of higher educational system of some European countries and the USA in the
context of future technical and technological specialists training at Master’s level has been made in
the article. The peculiarities of training of future lecturers of technico-technological subjects in
foreign higher educational establishments have been investigated on the basis of analyzing
documents and scientific and practical research of Ukrainian and foreign scientists.

It was also noted that foreign experience of training in the field of technique and technology
in terms of Master courses should be carefully examined. It would help to use some scientific ideas in
the system of Master training in educational institutions. The author proved that in preparing
Masters of technique and technology abroad the requirement of two years studying on the basis of
previously obtained bachelor degree had been kept. The author paid attention to the fact that there is a
differentiation between Masters practitioners and Masters scholars. Master training meets national
traditions of the country, but in addition, there is a difference in the Master’s training at various
universities in the same country.

Key words: lecturer, technique and technologies, professional training, European
countries, the USA.
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